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President’s message

Dear ECHA Members,

In this newsletter you find, thanks to 
those who contributed, a lot of interesting 
information about what is going on in 
Europe and the world concerning gifted 
education. It is clear that, despite all the 
restrictions, people find ways to carry on, 
using a difficult period to activate their 
creative minds even more, helping others 
to do so, too. 

Examples of people like that are those 
who are preparing conferences: We can 
look forward to three ECHA conferences, 
organized by our friends and colleagues 
in Hungary, Portugal and the Netherlands. 
What a challenge! The Hungarian team 
decided to organize their thematic 
conference online and were very busy to 
make it a very interesting and attractive 
conference. And how we would have 
loved to see each other in Porto; the 
conference was postponed for a year, 
thinking that that would be enough. 
It wasn’t. I’m so happy that this reality 
didn’t dispirit the Portuguese organizers. 
They already started to convert their 
conference in an online one. And knowing 
their experience in doing that, I’m sure it 
will be a wonderful experience to join. 

Although we know that nothing is certain, 
we expect that we will meet in person in 
The Hague in 2022. Fingers crossed!

And some wonderful news: we will 
have a 3rd thematic Conference; at the 
final moment, we received a wonderful 
proposal for a thematic conference 
from the Gordon Academic College of 
Education together with the Ministry of 
Education, the Division for Gifted and 
Excellent Students in Israel. We will 
keep you updated about this thematic 

conference that will take place from 28 
February until 2 March in 2023 (save the 
date!) in Haifa, Israel. 

The very first ECHA conference took place 
in Zürich, in 1988. That’s where Joan 
Freeman, the founding president of ECHA, 
stated in her Opening Address:

“ECHA is the only association covering all 
of Europe, which is specifically concerned 
with high ability. We have a daunting 
amount to accomplish in the next few 
years in getting these outlined ideas and 
plans into action. I am excited by ECHA, 
because I believe it is a sound venture 
which will soon bear fruit for the highly 
able, and that is why we are here, to start 
the ball rolling.”

“The next few years ….”.  Now, in 2021, 
31 years later, a lot of fruit has been 
harvested. Many European gifted 
students are recognized, identified, and 
their educational needs are met. Many 
people around them, in education and 
care, are responsible for this, and take this 
responsibility seriously. 

Good practice is based on good scientific 
research. High Ability Studies, the official 
scholarly journal of ECHA, publishes good 
studies related to gifted education. In 
the first issue, in 1990, Sebastian Coe 
- back then, Sebastian Coe an Olympic 
medal winning athlete, now President of 
the International Association of Athletics 
Federations (IAAF) and active in politics 
- wrote an article titled “The Public’s 
Responsibility to Promote Excellence”. 
His message was clear: Education plays a 
vital role in giving all citizens the chance 
to fulfil their potentials. “It must provide 
an appropriate climate of challenge, the 
necessary resources, opportunities for 

assessment and stocktaking and, finally, 
competition” (Coe, 1990, p. 7). Among 
the other authors in that first issue were 
our ECHA members Joan Freeman, who 
wrote about innovation in children’s art 
and Klaus Urban, writing about recent 
trends in creativity research and theory 
in Western Europe. Subjects that are 
still important in our search for better 
education for all children, including those 
with (very) high abilities. Although a lot 
has changed for the better, a lot has 
to be done still to meet the needs of 
(high ability) students. If we look at the 
latest issue of High Ability studies, we 
see that creativity is still studied (Licul & 
Juriševič 2020), as is excellence in sports 
(Sarmento & Araújo 2020), next to topics 
as assessment, leadership, emotional 
intelligence, self-efficacy, gender, 
acceleration and overexitability. 

Research is necessary to improve practice. 
The European Talent Centres and Talent 
Points use research findings to do that 
and play an important role in improving 
gifted education and care in European 
(and non-European) countries. In the 
last ETSN Newsletter the Talent Point in 
Focus was the Kaveri Gifted Education 
and Research Center in Pune, India. Csilla 
Fuszek described this centre as a role 
model for other institutions, for several 
reasons, like an excellent match between 
traditions of ancient Indian culture 
and modern talent support strategies, 
supported by a staff with theoretical 
knowledge and “extraordinary, almost 
unbelievable, practical experience and 
skills in gifted education and counseling.” 
Initiatives like this, in a country where 
“the extraordinary linguistic and cultural 
diversity of the education system” make 
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good education far from easy, give us a 
reason for optimism. 

Not only for conferences Covid-19 throws 
a spanner in the works. As I already said 
in my New Year’s greeting, this affects 
everybody, also our high ability students, 
but some are affected (much) more than 
others. Several colleagues studied the 
effects of this crisis on students with high 
ability and found for example indications 
for a higher psychological load for gifted 
students than usual, more family tensions 
due to school closures and isolation, and 
negative opinions of students about the 
format of online learning, seeing it as 
“inadequate and lacking efficacy and 
interactions” (Duraku & Hoxha, 2020). 

Karabulut and Türksoy (2020) interviewed 
parents of gifted students about the 
impact of distance education, who 
opinioned that the formal education 
process is more efficient, but that the 
curfew affects the students badly, and 
Simin et al. (2020) found that the COVID-
19 pandemic caused depression, anxiety, 
and stress to the gifted and talented 
students in Malaysia. 

These are sad findings. On the other 
hand, I hope that you, as I did, also saw 

how creative teachers worked very hard 
to make online education effective and 
fun, people in education and care who 
didn’t give up to support their students. 
And students themselves who came up 
with great ideas to combat this crisis, 
like the students who created innovative 
ideas for online learning during Covid-19, 
as an answer to OWN Academy's 'Real 
World Challenge Outbreak: What’s Next?' 
question to come up with these ideas1. 
Let’s do what they did, change the 
difficulties in challenges. Don’t we agree 
that without friction there is no shine? 
Let’s benefit from the fact that we are not 
alone in this. As an ECHA community, we 
can support each other with ideas and 
examples of good practice. I see people 
doing that on our Facebook page; thank 
you for that!

For all of us, I wish that this pandemic 
won’t control our lives anymore soon, that 
we learn from it and will use that in our 
professional and private lives. 

Good luck! I hope to see you in March, 
during the second thematic ECHA 
conference.

Lianne Hoogeveen, President of ECHA
Contact: l.hoogeveen@acsw.ru.nl
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Editorial

ANNETTE HEINBOKEL, GERMANY 

As in the autumn 2020 issue of ECHA News, 
the subject that still is on everybody’s mind 
is the corona virus, lock down and its effect 
on school children.

In this issue there are articles from Australia, 
Canada and the United States, countries that 
have a tradition of home schooling. There 
are a number of reasons why parents home 
school their children, distances are one of 
them. Parents that move to an area far away 
from a school are aware of the implications 
and that there will be a need to educate 
their children themselves. 

Australia has a tradition of distance 
education going back to the 1920s of the 
last century. Over the decades, material was 
developed and today is presented in a way 
that most subjects, especially for younger 
children, can be taught by any adult. Today 
it’s far easier to teach, to learn and to keep 
contact with classmates and teachers with 
internet connections. As Australians are used 
to distance education, there is no animosity, 
no general mistrust towards families that do 
it for other reasons than distance. Kymette 
Dixon’s children still remember the time 
they accompanied their father, who worked 
on the Murray River, and were taught by 
their mother as some of the best times of 
their life. 

As I wrote before (ECHA News 34/2), Germany 
is one of the European countries where 
homeschooling is forbidden. However, 
before WW II it was fairly common. Berthold 
Otto had worked as a homeschool teacher. 
He was editor of a weekly journal called ‘Der 

Hauslehrer’ (The House Teacher), founded 
in 1900. In his opinion the family was very 
important for what and how children 
learned, especially in the early years. More 
and more teachers as well as parents were 
interested in his ideas, so the journal thrived 
for many years. In 1906 he also founded the 
‘Hauslehrerschule’ (House Teacher School) in 
Berlin, supported by the government. It was 
one of the ‘reform schools’ and still exists 
today as the private Berthold-Otto-Schule. 
Several more schools in Germany are named 
after him. 

The beginning of the 20s century was a 
great time for new kinds of schools, for 
‘reform schools’ with new concepts. 

The Steiner schools were founded at that 
time. Another one was Marienau, founded 
by Max and Gertrud Bondy, the parents 
Annemarie Roeper. Being of Jewish descent, 
the family was forced to leave Germany 
and they ended up in the United States. 
Annemarie married Georg Roeper, one of 
her schoolmates. She was one of pioneers 
of gifted education. The couple founded the 
Roeper School and the Roeper Review.

Getting back to Otto’s ‘Hauslehrerschule’: 
Otto was convinced that every child 
strives to grow intellectually. Therefor it is 
important to support her / him according 
to the interests and abilities. A child must 
always be allowed to ask questions, and 
these must be taken seriously. The children 
were not grouped by age, the courses they 
attended depended on their abilities and 
interests. This means that it was a good 
place for all children, including intellectually 
gifted children. 

Otto demanded of his teachers unlimited 
tolerance towards different opinions. This 
included the pupils being tolerant towards 
each other and accepting different opinions. 
The teachers were asked to help the pupils 
find arguments for their opinions, if they 
were not yet able to do so.

The pupils were not only taught by the 
teachers, but older ones taught the younger 
ones. 

There was also something called 
‘Gesamtunterricht’, a panel where all the 
pupils came together to discuss topics 
decided on by the pupils. The only job of 
the teachers was to mediate or to add their 
experience and knowledge if it was needed. 
Misdemeanour was punished, however the 
list of punishments was developed by the 
panel of all the pupils.

If Germany had had a tradition of distance 
education in the form of homeschooling, 
there would have been several institutes, 
authorized by the government, providing 
the material for the families. In that case, 
when lockdown became necessary in the 
spring of 2020, it would have been easier to 
copy the material and distribute it, either in 
printed form for families without access to 
laptops or the internet, or via the internet, 
and how to handle communication with the 
pupils. The way things played out, a lot of 
valuable time was wasted.

Annette Heinbokel, editor
Contact: annette.heinbokel@swbmail.de
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FINANCIAL REPORT  01 JANUARY 2020 - 31 DECEMBER 2020

BANK OF IRELAND CURRENT ACCOUNT
Opening Balance 01 January 2020 €56,246.97

IN OUT
Full Memberships (x19) 1140.00 Annette Heinbokel ECHA News (Issues 34:1 & 34:2) 700.00
Corporate Memberships (x6) 780.00 Rolf Dicks ECHA News (Issues 33:2 & 34:1 & 34:2) 1730.40
ECHA NL Memberships (x209) 9405.00 Affiliate Membershipship for WCGTC 236.48
ECHA Austria Memberships (x102) 2040.00 Taylor & Francis, High Ability Studies 2019 6420.00
ECHA Austria Memberships (3-year) (x15) 900 Taylor & Francis, High Ability Studies 2020 5900.00
Croatia Thematic Conference Organisers Fee 1890.00 E-vote website update, ECHA board elections, Imre Vencselli 250.00
Closure of Old ECHA Belgian Bank Account* 23.42 E-vote website update, education board, Imre Vencselli 100.00
Donation from AAB (Working Group on
Talent Research and Talent Promotion e.V.)

3078.16 Expenses for Attendance of Funeral of Franz Mönks 162.00

TOTAL IN 19,256.58€       TOTAL OUT 15,498.88€       

CLOSING BALANCE 31.12.2020 60,004.67€       

ECHA TRAINING SUBACCOUNT
Opening Balance 01 January 2020 1,800.00€         

IN OUT
ECHA Training (x3) 1600.00
Lodgement from PayPal #2** 122.63

TOTAL IN 1,722.63€         TOTAL OUT ˗

CLOSING BALANCE 31.12.2020 3,522.63€         

PayPal #1
Opening Balance 01 January 2020 3,211.71€         

IN OUT
Full Memberships (x31) 1860.00 Paypal Fees 99.16
Corporate Memberships (x2) 260.00
Student Memberships (x1) 30.00
PayPal Account Correction 7.79

TOTAL IN 2,157.79€         TOTAL OUT 99.16€               

CLOSING BALANCE 31.12.2020*** 5,270.34€         

PayPal #2
Opening Balance 12 October 2020 ˗

IN OUT
Full Memberships (x8) 480.00 Paypal Fees 30.85
Corporate Memberships (x2) 260.00 Paypal Withdrawal & Transfer to Bank Subaccount 122.63
Student Memberships (x1) 30.00

TOTAL IN 650.00€            TOTAL OUT 153.48€            

CLOSING BALANCE 31.12.2020 496.52€            

***Note 3: Due to the creation of the new ECHA website and membership database in late 2020, ECHA's original PayPal account (PayPal #1) was 
limited until ECHA's information was updated. The pandemic delayed the processing of this updated information by PayPal, and a second PayPal 
account (PayPal #2) was set up to ensure that members could still pay their membership fees until this issue was resolved. This issue should be 
resolved in early 2021 and ECHA will then revert to one PayPal account and all PayPal funds will be transferred to the main Bank Account.

**Note 2: The bank subaccount is currently being used to withdraw funds from PayPal Account #2 until issues are resolved. See Note 3.

*Note 1: ECHA are awaiting closing statements from this old bank account so figures from 2018 and 2019 can be reconciled.
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Obituary 
Victor Müller-Oppliger 
On the 14th of November 2020, Victor Müller-Oppliger, an appreciated ECHA member, 
member of the ECHA Education Board, and former member of the ECHA General 
Committee, passed away. As the former programme director of the international master 
studies in “Integrative Education of Gifted and Talent Development IBBF” and professor 
for educational psychology in the chair of “self-regulated learning” at the University of 
Education and Teacher Training of Northwestern Switzerland, Victor made an important 
contribution to ECHA. 

His study programme has widespread into several other states, serving Online Courses 
and Master programmes to different foreign universities in Europe.

Victor was one of the founders of IPEGE (International Panel of Experts in Gifted 
Education) as well as a delegate for Switzerland in the World Council for Gifted and 
Talented Children (WCGTC).

The numerous articles and books he edited in the field of gifted education and talent 
development will help to remember him as a strong and persistent advocate of gifted 
education and talent development. 
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International ECHA Conferences were and remain biannual 
summits in the last more than three decades. Every two years, 
the international ECHA conference brings together scientists and 
practitioners who are dedicated to the field of gifted education and 
talent support. On the one hand, organizing an International ECHA 
Conference is a time-consuming and exhausting task. On the other 
hand, it is a rewarding, enriching and satisfying mission, which gives 
the possibility to you, the organizer team, to show the world that 
your country and your organization stand up for the highly able 
people of all ages, and gives many long-term benefits. The General 
Committee of ECHA invites organizations involved in gifted 
education and/or care of highly able young people in Europe 
to submit their application to organize the 19th International 
ECHA Conference in September 2024. 

You should submit your application using the Application 
Form downloadable from the ECHA website (https://echa-site.
eu/?p=489) before the 15th of June 2021 by email to the Vice-
President of ECHA, Prof. Albert Ziegler at albert.ziegler@fau.de. By 
August 31st the ECHA General Committee will discuss the proposals, 
inform applicants about each other’s proposal, and the opinion 
of the General Committee about the proposals. Applicants will be 
able to withdraw or modify their application until October 10th. The 
General Committee will announce the time, organizer and venue of 
the 19th International ECHA Conference to the applicants and at the 
ECHA website by 30th October 2021. We look forward to receiving 
your proposal!

Call to organize the 19th International ECHA Conference 
in 2024
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ANNETTE HEINBOKEL, GERMANY 

Because of the enormous distances, 
Australia is the classic country for distance 
education. It is less known that Australian 
families living close to a school can 
also make use of the offers of distance 
education.

The idea for the Australian Schools of the 
Air (SOTA) came up in the 1940s. There 
had been schools of distance education 
on the basis of written material for about 
the twenty previous years. Adelaide Mietke 
was a member of a delegation of the Royal 
Flying Doctor Service (RFDS). She noticed 
that some children living on the lonely 
farms were very shy and lacked social 
contacts. Her idea to use the radio stations 
and the facilities of the RFDS to improve 
the social contacts of the children quickly 
found supporters. 

The Alice Springs School of the Air was the 
first. There is a history of the school on its 
website1 and it has got a visitors’ centre 
which provides information and raises 
funds for the School of the Air.

At around 1950 there were lessons three 
times a week. In the beginning it was only 
one way, but very quickly mothers who 
had problems with the written material 
were able to ask questions. For many years 
later a ‚transceiver‘ was used that could 
send as well as receive.  

Today all the Australian territories have 
got Schools of Distance Education (SDE) 
combined with Schools of the Air (SOTA). 
That is not the same. Children living 
outside the reception range of ‚its‘ School 
of the Air – within Australia, on ships or 
somewhere in the world – can learn with 
written material. Today it’s far easier to 
learn at home as the internet is used for 
distance education. Children living more 
than 16 km away from the next school or 
4.5km from the school bus are deemed 
to be ‚isolated‘ or are called ‚bush kids‘; for 
them distance education is free. If a family 
voluntarily wants to educate its children 

at home, they have to pay the difference 
between a state school – which is free – 
and the extra cost. 

The Cairns School of Distance Education2 is 
another example for such a school. It covers 
250 000 square kilometres in Queensland. 
‚Bush kid‘ families are regularly visited 
by teachers. The frequency of the visit 
depends on the family’s need. If a child has 
a special learning problem or the family is 
new to distance education, they get a visit 
more often than an experienced family 
that does it in the third generation. 

If a family learns with written material 
it is sent every two weeks and must be 
returned in the same rythm. If not, the 
family is contacted and must explain what 
prevented it: accidents on the farm, the 
weather, the mustering of animals, the 
harvest, ….

Teaching is usually done by the mothers. 
If they don’t have the time or don’t feel up 
to the job, they employ a governess. They 
rarely stay for long, then a new one must 
be found.

The material contains exact instructions for 
the adult, including the time that is needed 
to do a task. Apart from the usual subject 
they learn foreign languages, art and music. 
´The Cairns SDE has a school band, for 
the foreign languages and the band there 
are ‚immersion days‘ for practice. When I 
visited the school in Cairns, I watched a girl 
being taught to play the flute. At the time 
that was still done via a two-way radio. 

Children that are taught by a SOTA usually 
have direct contact with a teacher for half 
an hour each day. That way they have more 
contact with a teacher than a child in an 
ordinary classroom that gets overlooked. 

A problem are strictly religious families that 
elude the state and do not use the material 
of the SDE. That is forbidden, but difficult 
to control.

In countries that have no tradition with 
homeschooling or distance education, one 

of the main worries is that the children 
lack opportunities for social learning. They 
cannot imagine how that can be possible 
outside a classroom or a school. Whether 
the children feel isolated or not largely 
depends on the attitudes of the adults and 
how they communicate the way of life. 
One little boy, growing up on a ship in the 
Torres Straits, said: „We are not isolated. We 
have got islands and ships all around us.“

The presence of people is no reason to have 
a feeling of belonging. How many school 
children at a large school are surrounded 
by hundreds of others and feel isolated 
and not accepted, especially today with 
cybermobbing?

Kymette Dixon homeschooled their children 
for some time while the father was working 
on the Murray River. As she was a trained 
teacher, people might say ‘It was easy for 
her to homeschool her children.’ Experience 
and a decades long history shows: with 
proper preparation, instruction and support 
by SOTA and SDE teachers it can be done to 
a large extent by parents.

Here is Kymette’s report.

Homeschooling in Australia

>>> next page

1 https://www.assoa.nt.edu.au/visitors-centre/the-centre/history 
2 www.cairnssde.eq.edu.au www.echa.info
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KYMETTE DIXON, AUSTRALIA

Here is my overview of homeschooling.

In 1980 I was homeschooling my children 
through the ‘Correspondence School’ in 
South Australia - a division of the South 
Australian Education Department. We 
lived in isolated areas of the state on the 
Murray River where my husband was the 
Captain on the Engineering and Water 
Supply Department Work Boat the ‘M.V. 
Maratala’. This vessel was used to manage 
the reconstruction of the locks and weirs 
on the river. A small school room was fitted 
out in one of the two large self-contained 
caravans in which we lived. This way of life 
enabled us to be together as a family and 
to move when the work at each site was 
completed. The lessons would arrive by 
mail with two weeks curriculum covered 
in each workbook. As a trained teacher, 

Home Schooling while traveling

At the beginning of the covid19 pandemic 
in March 2020, the entire school and 
university switched to learning online. In 
June the children were able to return on a 
very reduced and voluntary basis for that 
month before the school year end at the 
end of June.

When school started in September there 
were different options available based on 
school district. It varied from elementary 
school kids going to school 5 days a week 
but in a limited size bubble to having a 
blended version where they would learn 
online as well as attend in person for 
reduced hours. 

High school attendance was also greatly 
changed given the typical high school 
size ranging from 1000 to 2000 students. 
Students were in limited bubbles, switching 
to shorter, 10-week courses and spending 
part of their studying time in school and 
part online. 

KARIN TISCHLER, CANADA

Like the USA, Canada has had legal 
homeschooling for many years. And 
like Germany each province has its own 
educational regulations. In this post I focus 
on more detail on British Columbia where I 
live but for other provinces, this document1 
may be very informative. 

In British Columbia, there are two ways to 
do home learning. 

Traditional homeschooling occurs when 
one registers a child. If one enrolls a child 
in a distributed learning programme, either 
through an independent school or a public 
school district, the child does not have to 
be physically present in a school. However, 
according to the law, distributed learning 
is considered as having the child be part 
of the school system as it requires report 
cards issued by a BC certified teacher and 
the school / district is allocated funds for 
distributed learning students.

The table2 from the BC Ministry of 
Education website explains the difference 
between the various home learning 
options available in BC. 

One should note that registered 
homeschoolers are not eligible to receive 
the BC Dogwood certificate for finishing 
high school. Sometimes, homeschoolers 
will wait until they are 18 years of age 
and then take the adult version of the 
BC Dogwood certificate. Researching 
some local university / college currently 
showed that on an individual case by case 
basis it may be possible to be admitted 
to a university or when fulfilling some 
but not all the BC Dogwood certificate 
requirements to a college. Covid19 may 
also play a role with some of these current 
requirements, so if someone is interested in 
more details, it would be useful to double-
check the latest requirements given the 
covid19 situation. 

Homeschooling in Canada

I enjoyed the opportunity to incorporate 
the topics and tasks into our daily lives, 
as well as working diligently through the 
prepared lessons. Completed lessons would 
be returned by mail and then we would 
await the reply from the Correspondence 
School teacher and the marks given. Every 
lesson was well structured, and the tasks 
given enabled children to reflect on the 
diversity of families living in isolated areas. 
We had access to programmes from the 
ABC (Australian Broadcasting Commission) 
via a radio, for story times and singing 
and listening, as well as our own library 
of books, and music and story cassettes. 
Interactions with neighbours who lived 
and worked on the locks, explorations in 
the bush and interacting with wildlife – 
the children once had a pet joey (young 
kangaroo) and meeting other children 
who were also home schooled gave us a 
wide variety to our days. The construction 
work at the lock also provided continued 

interest for the children. We were part of the 
R.I.C.E. programme (Remote and Isolated 
Children’s Education) which held events for 
the families to attend a few times a year.

Our children (all in their 40’s now) often say 
it was the best time of their lives.

Annette Heinbokel is a retired teacher, 
researcher (mainly acceleration and gifted 
girls), editor of ECHA News and national 
correspondent for Germany.

Contact: annette.heinbokel@swbmail.de 

Kymette Dixon was a Junior Primary 
Teacher, teaching in small country 
schools, she was a Director at Preschools 
(Kindergartens) and Integrated Rural 
Children's Centres, which offered early 
childhood education and care for children 
from birth to 5yrs through Childcare and 
Preschool services from the same site. Later 
she qualified as a Lecturer and trained adults 
in the field of Early Childhood Education and 
Care for 10 years until retirement in 2020. 

Contact: dixon.kymette@gmail.com

>>> next page



10

volume 35 · no 1 · SPRING 2021ECHA NEWS 

PAMELA CLINKENBEARD, USA

The United States has not always 
allowed homeschooling, and as with 
most U.S. educational issues, policies 
vary considerably among the states. In 
many states homeschooling was illegal 
until the 1970's or even later under laws 
pertaining to compulsory schooling. 
The "unschooling" writings of John Holt 
and religious conservatism have been 
two contrasting movements behind 
the rise of homeschooling in recent 
decades (Coalition for Responsible Home 
Education, CRHE, n.d.). The National Center 
for Education Statistics (NCES, https://
nces.ed.gov/) is the main source of federal 
data in this report. Research specifically 
on the homeschooling of gifted students 
is sparse, but some studies are available; 
Jolly & Matthews (2020) present some 
of the background and issues related to 
research on homeschooling, including 
some discussion of gifted education.

Brief Overview of Home Schooling 
before Covid-19

In its most recent survey, NCES (Cui & 
Hanson, 2019) reported that approximately 
3.3% of U.S. children (1,690,000) were 
homeschooled as of the 2015-16 school 
year. Homeschooled students were 
defined as children ages 5-17 who receive 
instruction at home either all or most of the 
time.  This percentage was down slightly 
from the data collected in 2011-12 (3.4%, 
or 1,770,000 students) but the trend since 
1999 (1.7%) has been a steady increase in 
homeschooling (CRHE, 2017).

The NCES report surveyed parents about 
reasons for homeschooling (Cui & Hanson, 
2019). The most frequently reported "most 
important reason" given for homeschooling 
by parents surveyed in both 2012 and 
2016 was "concern about environment 
of schools." (The question about school 
environment was "You are concerned about 
the school environment, such as safety, 
drugs, or negative peer pressure?") The 
second most frequently reported "most 
important reason" was dissatisfaction with 

academic instruction, and the third was 
desire to provide religious instruction. 
Other reasons given as important (but not 
necessarily "most important") included 
desire to provide moral instruction, desire 
to provide a nontraditional approach to 
child's instruction, and "child has other 
special needs" or "child has a physical 
or mental health problem." Other less-
frequently mentioned reasons included 
family time, finances, travel, and a more 
flexible schedule.

The report breaks down survey responses 
by various demographic and structural 
variables.  Homeschooling was more 
frequent among suburban, white, non-
poor, college-educated parents. However, 
26% of homeschooled students in 2016 
were Hispanic, and parents with graduate 
or professional school levels of education 
were less likely to homeschool (15%) than 
parents at most lower levels of education.  
Only 23% of homeschooled students were 
taking courses online in 2016.

Pandemic-driven Online and Hybrid 
Homeschooling

The Covid-19 pandemic has played a 
substantial role in driving an increase in 
some forms of homeschooling. Note that 
while traditional homeschooling might 
be conducted entirely without online or 
other distance instruction, new forms 
rely heavily on online and other virtual 
sources. The pandemic has made many 
parents (perhaps unwillingly) much more 
familiar and comfortable than they were 
previously with forms of distance and 
online instruction as they supervise their 
children's schooling at home. National 
Public Radio (Kamenetz & Uzunlar, 2021) 
reported that 43% of parents surveyed 
said their children's schools had switched 
among virtual, in-person and hybrid since 
the fall of 2019. In addition, 29% of parents 
said that they might stick with some form 
of remote learning indefinitely.

While most U.S. families have had to cope 
with the hybrid or virtual instruction 
offered by their children's school districts 

As it was unclear for a while what exactly 
the school attendance / online ratio 
would be, many parents decided to start 
homeschooling (registered) or enrolling 
their kids in a DL program. In many school 
districts, enrollment in online schooling 
was significantly increased compared to 
previous years. Some concerned parents 
who were unable to enroll their children 
in a DL due to a lack of spots, decided to 
register their children as homeschoolers. 

At this point in time, it appears that the 
K-123 schools will continue to stay open 
besides sometimes individual children, 
classes or on rare occasions an entire school 
having to shut down for quarantine for 2 
weeks. Universities are currently online for 
the spring semester and also the summer 
semester. There have been conversations 
that they may be back in person in some 
version for the fall semester in September 
2021. 

Compared to what I have been reading 
about the German school system and the 
lack of digitization, it feels that BC was 
already offering many more online class 
options prior to covid19. In addition to 
home learning / homeschooling entirely, 
especially in the older classes (grade 8 
and above which is typically when high 
school starts here), students were able 
under certain circumstances to take online 
classes as a substitute for their “normal” 
curriculum. It is also possible to “cross-
enroll” meaning that one is able to take an 
online class from another school district 
either to substitute a class or to choose an 
additional one as an elective. 

We will see how the rest of this school year 
will pan out.

Karin Tischler 
Contact: ktischler10@gmail.com

1 https://thecanadianhomeschooler.com/how-to-
homeschool-in-canada/
2 https://www2.gov.bc.ca/gov/content/education-
training/k-12/support/classroom-alternatives
3 K – 12: kindergarten to grade 12

Homeschooling in the USA

>>> next page
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during at least part of the pandemic and 
are optimistic that their children will be 
able to return to school in person at least 
by the fall of 2021, increasing numbers of 
parents seem to have decided that they 
will leave the formal world of schools 
(public or private) and move completely 
into home schooling (Green, 2020). In 
most U.S. states, this requires an official 
declaration and application to the state 
department of education, but states are 
beginning to report increases in these 
applications.  In other words, the Covid-
19 pandemic seems to have served as 
a catalyst to increase homeschooling. 
Education Week (Prothero & Samuels, 
2020) reported both survey data and 
anecdotal evidence that homeschooling 
had increased because of the pandemic; 
for example, some parents indicated 
frustration with the mixed responses of 
schools and preferred the consistency of 
taking charge themselves. The authors also 
report that more Black parents may be 
homeschooling in reaction to racism in 
the U.S. Some school administrators who 
were interviewed expressed optimism that 
many families who withdrew their children 
from schools would bring them back when 
in-person schooling was again reliably 
available.

Gifted Education and Homeschooling

While there is little empirical research 
on homeschooling and gifted students, 
there are some studies, and there are 
many resources available for those 
who wish to investigate strategies and 
curricula for homeschooling their gifted 
children. Recently (but pre-pandemic) Jolly 
& Matthews (2020) gave a brief history 
of homeschooling in the U.S. and also 
addressed research and resources related 
to gifted students. In one exploratory 
qualitative study, parents of gifted students 
were interviewed (Jolly, Matthews, & 
Nester, 2013) and among other themes, 
it was revealed that they (mostly the 
mothers) resorted to homeschooling only 
after collaborations with the child's school 
district failed.  

Hood (2012) presented an overview of 
reasons that families might wish to 
homeschool gifted students, and included 
a number of the potential advantages and 
disadvantages. She also drew attention 

to the many accelerated programs (often 
university-based) and curriculum packages 
that are available to parents who wish to 
homeschool. For additional resources for 
parents, there are several blogs, websites, 
and forums available, many of which can 
be found at the Hoagies' Gifted website 
(https://www.hoagiesgifted.org/home_
school.htm).

Pamela Clinkenbeard is Professor Emeritus 
of Educational Foundations, University of 
Wisconsin-Whitewater, USA, and is ECHA 
National Correspondent. 

Contact: clinkenp@uww.edu
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Homeschooling 
in Switzerland

MERET WIRZ BURGER, SWITZERLAND 

A few months ago I would have 
answered "Never!" to the question of 
educating my children myself. My idea of 
"home schooling" was marked by social 
prejudices. As a politically committed 
person, inclusion was a must for me 
but the lack of implementation of the 
existing gifted education concepts was 
a big disappointment. I had to change 
my thinking. The daily burden of school 
was no longer bearable for the children 
and the family. The children suffered from 
exclusion while constantly trying to belong. 
The lessons were so underwhelming, the 
support so non-existent, that they blocked 
themselves, their self-confidence broke 
down and my son became obstreperous 
and angry, my daughter became depressed. 
The psychologist specialised in giftedness 
and our mentor/teacher specialised in 
gifted children, whom we had brought in 
for support and mediation, were ignored 
by the school. The cantonal authorities 
could not intervene, as this would have had 
to be requested by the school. 

The integrative school system in our 
canton only provides financial support for 
a private school if the child is highly gifted 
(IQ 145 and above) and even then all other 
options must be "exhausted". Our children 
are only " gifted" (IQ above 130) and even if 
we are "very" exhausted, what counts here 
is rather the "official exhaustion" which 
seemed almost endlessly persistent. In our 
canton there is not a single school that 
specialises in gifted children. The children 
would have to travel to another canton, i.e. 
attend a day school, which would not have 
suited us either. 

We had three options, but we would have 
to pay for them ourselves: a private day 
school (which would take up the entire 
salary of one of us), a move (we would have 
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to sell our house) or home schooling. We 
decided on home schooling. 

Home schooling is not allowed everywhere 
in Switzerland. Luckily, we were allowed to 
apply for a permit in our canton because 
we met the requirements. Within a few 
weeks, I researched the Swiss Curriculum 
21, prepared an application and got a 
personal appointment at the Office for 
Education. 

The first lockdown phase in spring 2020 
had encouraged us to take this step. Even 
then, the children found the "school-free" 
time very relaxing. However, working 
through the given tasks was tedious and 
exhausting. Much of it was repetitive and 
usually not very exciting. But real home 
schooling is not working off something 
that is set in front of you, but really taking 
responsibility yourself. It was a difficult step 
... we had many concerns ourselves and it 
felt painful. We have always tried to belong 
everywhere, we have been involved in 
society and suddenly we "stepped out". 
It didn't suit us. Our families and friends 
reacted with surprise, mostly without 
understanding and with a lot of concern. 
It was then that educators encouraged and 
helped us.

The first time was a big change, especially for 
my life as an entrepreneur. I had to prepare 
and submit a plan for primary education. 
That appealed to me, because I also plan, 
structure and evaluate everything in my 
professional life. But I soon realised that my 
plans were not much good. The children 
have big developmental spurts and many 
things are already boring when you want 
to start. Besides the time planning, namely 
structuring the schedule in a way similar 
to school, didn't make sense any more at 
some point. 

This is certainly not the case with all 
children. Ours usually get up before me 
and start their "learning routine". Our elder 
son is a bookworm, he is 9 years old and 
devours books for 12-15 year olds. By the 
time I've had my coffee, 200-300 pages 
have already been read ... and our 7 year 
old loves computers and painting. She 
sits at her laptop in the morning and has 
already learned maths in English or painted 
a picture in her "creative room". I can then 
come up with schedules, but that doesn't 
really make sense. They do much more 

than they have to anyway and voluntarily 
it is more pleasant for everyone involved. 
Sometimes I ask my son if he has already 
done all the Chinese homework from his 
“pull out” worksheet or I remark to his sister 
when her father has a break from his phone 
calls and she could practise on the piano, 
and that's all I have to intervene. They 
are extremely independent and inquisitive. 
I can hardly keep up with reading and 
researching interesting online learning 
games. They don't need a "teacher", they 
need a counsellor/coach. My work mainly 
consists of keeping the Curriculum 21 in 
mind and ticking off the competencies 
achieved by the children. If the children are 
interested in something, then I see how I 
can deepen it. So if our son is reading Percy 
Jackson & the Olympians1, I buy him books 
about myths and a radio play for his sister 
so she can talk about it with her brother. 
I don't have to do much more than that, 
because anyway they spend days asking 
me about gods, the ancient Greeks and 
why such a civilisation could disappear. 
There are so many starting points to deal 
with many exciting topics: how languages 
develop, which Greek words do we still 
have today, which ideas originate from that 
time, the Olympic Games, and so on. At 
some point, a new topic suddenly comes 
up and I then have to banish the ideas I 
had already planned. Because the age of 
the Greeks is then over. Just like the period 
when everything was about recycling and 
environmental problems and these topics 
suddenly had to give way to the old gods...

My plan for the second semester is now to 
hand in a schedule that is flexible enough. 
They should "study" about 15 hours 
a week and are voluntarily doing about 
20-25 hours. On top of that come the 
extra activities like our son`s Skype Maths 
Mentor, his sister`s Zoom Astrophysics 
class, tennis lessons, piano lessons, etc. 

In this Covid time, we are happy that we 
can ski a lot in the mornings and let off 
steam - without much risk. 

The children are currently happy with 
homeschooling. The only thing they miss 
from school are the games during breaks. 
At the moment they have very little contact 
with other children because of Covid. But 
they have discovered that playing with 
their brother/sister is not so bad. They play 
role-playing games with Playmobil and 

Lego for hours, talk about Greek myths 
and think about what a suitable exoplanet 
should look like. 

Their development is incredible and they 
have blossomed. Our son often used to 
be annoyed, quick-tempered and not very 
kind to his sister during their "school days". 
Now he is very attentive with her. His sister 
used to be inconspicuous at school, but at 
home she had tantrums and would retreat 
to her room, play the ukulele and sing sad 
self-invented songs, with lyrics like "I don't 
want to anymore", "I can't anymore", ... 
That seems far away now. She has neither 
tantrums nor withdrawals, and she is once 
again the same happy creative funny girl as 
she was before starting school. 

It is striking that both children now never 
complain about "boredom". It's more like 
they complain that the days are so short 
and sleeping takes away their time. There 
are so many projects they want to realise. 
Our son is currently selling his Pokemon 
cards on the internet and the little one is 
making a website with a store to sell her 
artwork. 

We are happy that we have chosen this 
path. It's a nice togetherness that we all 
enjoy. In the meantime, I can even work 
more than before because well-balanced 
children are easier to care for. The freedom 
is wonderful and very inspiring.

Meret Wirz Burger is a filmmaker and  
President of the ‘Elternverein für 
hochbegabte Kinder‘

Contact: praesident@ehk.ch

1 It’s a five-volume series of books by the US-American 
author Rick Riordan. It takes place mostly at the 
American east coast and is based on Greek mythology.

www.echa.info
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SILVERA SCHMIDER, GERMANY

Silvera Schmider has got three gifted 
children who attend different schools 
and so had different experiences during 
lockdown.

Experience of her daughter,  
14 years old, as told by herself

She is in 10th grade of a private Christian 
grammar school

It all started in March 2020, that’s the first 
time my school had to close because of 
Covid 19. The school decided to do all 
the communication via Mebis. Mebis is a 
website, made by the Bavarian Ministry 
as the first step to digitalisation at school. 
But it was quite disappointing, because 
the website couldn’t handle that many 
students, so the website collapsed multiple 
times a week. So the teachers started 
sending us our work via E-Mail, which made 
doing the work (and sometimes handing it 
in afterwards) a lot easier. 

All in all I can say is that I really enjoyed 
homeschooling in March, because I could 
do my work at 10 pm and nobody would 
care. I was able to shorten the time I needed 
for my school work to around 90 minutes 
per day (instead of 6 hours at school). 

I started drawing, just for fun and not 
because I had to do it. I actually started 
living a life outside school.

In June after the Whitsun holidays my 
school divided every class in half so they 
could fit the students inside the classrooms 
with enough distance in-between them. 
That means half the class went to school 
the first week after the holidays and the 
other group went to school during the 
second week after the holidays. It went on 
like this until the end of the school year.

During those weeks we were just going 
through the material we were supposed to 
do during homeschooling, which was quite 
boring. The most positive thing during 
that phase was that the teachers taught 

in a lot more personal way, were able to 
answer difficult questions and explained 
their answers instead of saying that we 
would talk about this topic next school 
year anyway.

This school year started slowly, because 
many students could not cope with 
homeschooling and hadn’t understood 
some of the topics. And until December 
school was school again, just that we 
were wearing masks and kept to social 
distancing of course. 

In December the second big lockdown 
started, that meant that schools were 
closed again. But this time online schooling 
was a lot more organized. We barely used 
Mebis, but we used a very organized new 
school internal website and Microsoft 
Teams. 

In January 2021 we changed almost 
completely to Microsoft Teams. Now I have 
multiple Video conferences a day, which is 
okay because I actually prefer it over just 
getting our work sent and being told when 
it is due. Because I know that I would only 
do the work, that I had to send back and 
wouldn’t do all of it. 

And video conferences are just a lot more 
personal.

Experience of my oldest son,  
17 years old

He attended a state grammar school

During the first lockdown in 2020 my 
oldest son was finishing 12th grade, his 
last year of school. He really enjoyed the 
changes, since in the past years he had 
increasingly slept through lessons. His 
escape was focused heavily on working 
with his team of the school’s robotics club. 
As for the rest of the subjects, because his 
grades were rather good, teachers saw 
little need for help.

With the lockdown, however, his sleep 
schedule shifted back a few hours and 
between preparing a minimum amount 
for his final exams, he enjoyed the newly 
gained free time with his robotics work. 
After finishing school, he started working 
as a working student for a software firm and 
studying computer science at university. 
Now he seems more awake and livelier 
than ever! It has been a real joy to see 
this development coming from the boring 
school environment with no support by 
the teachers.

Homeschooling in Germany during lockdown

>>> next page
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Experience of my youngest son,  
12 years old

He is in 8th grade and changed from a 
state grammar school to a private Christian 
grammar school

My youngest son experienced lockdown 
during 7th grade. His achievements 
in school are a perfect example of an 
underachiever. The first week of learning 
from home was very difficult, as the school 
handled teaching through e-mail, resulting 
in a lot of work for us to organize his 
assignments and materials. However, 
after about two weeks, this extra work 
became much less of a problem. In fact, 
he really liked the lessons when schools 
reopened for alternating smaller classes. 
His results improved and he was much 
more committed to school.

After the summer holidays, with schools 
briefly being open as usual, he fell into a 

noticeable bore out. Because of the rather 
sparse online teaching at the start of the 
year, teachers were forced to repeat their 
content and teach at a slower pace. In the 
higher grade he got teachers who he was 
unable to form a relationship with that 
would keep him productive and interested. 

After contacting the school’s psychologist, 
it became clear that his results were 
too bad to get him into a higher grade 
prematurely, with repeating a school year 
being out of the question because of his 
bore out. So, during the next lockdown 
in December 2020, we decided to let him 
change schools. 

The teachers in the new school are much 
better able to connect with him and have 
been really useful in providing feedback 
(often because he‘s very motivated 
to participate in the video conferences 
compared to his classmates). From my 

perspective, the improved relationship 
with his teachers has made him much 
better organized and at peace with school.

This really goes to show that in our 
experience teachers have the largest 
impact on our kids’ performance in school. 
Online school can therefore be very 
helpful, as bad relationships with teachers, 
which they cannot escape easily in normal 
lessons, can be kept to a minimum.

Sivera Schmider founded two parents’ 
groups for the German Association for Gifted 
Children (DGhK); she is an educator for the 
gifted (IFLW) in her own practice and works 
as a paediatric nurse in supporting families 
in the area of early childhood intervention 
(families with children between 0 and 3 
years of age).

Contact: 
silvera@seelsorgepraxis-schmider.de

EVA VONDRAKOVA, 
Contact: vondrakova@gmail.com

With the onset of the covid pandemic and 
the lockdown that immediately followed, 
there was a fundamental change in the 
way all pupils and students were educated 
and organized. The education of gifted, 
thoughtful children and pupils with high 
study potential remained legislatively in the 
category of pupils with special educational 
needs. But talent is not a handicap, so 
gifted students in inclusion and lockdown 
are neglected, with the exception of 
double exceptionality, which ranks them 
among students with disabilities.

From the past (last in 1995) we have 
experience with ‘coal’1 and flu holidays. 
But they lasted only a few weeks and there 
was no lockdown, only the students did 
not go to school. But Covid is not the flu. 

The situation is different from previous 
experiences.

Children in the Czech Republic did no 
longer go to school all year round, with the 
exception of first and second grades and 
pupils who need special conditions due 
to a severe disability. In their case, online 
teaching is difficult, if at all, to implement. 
From March 1, 2021, however, these pupils 
also remain at home, as well as children 
from kindergartens.

There are only improvised schools for 
the children of the staff of the Integrated 
Rescue System, especially for medical staff 
members.

With the onset of the lockdown a year ago, 
schools had to move to online education. 
Schools that already used online teaching 
at that time managed without any 
problems, most often grammar schools 

and well-equipped schools, rather private, 
besides some mainstream schools. But 
most schools were not prepared for such 
a change.

All schools had an internet connection and 
a few computers or computer classrooms, 
but the equipment was not enough for all 
teachers. In addition, many did not know 
how to use IT in teaching, or even not at 
all to work with a computer. It is necessary 
to mention here that there is a shortage of 
teachers in the Czech Republic. There are 
6,000 of them missing and the average age 
of those who teach is relatively high (more 
than 47 years).

Pupils and their families had even bigger 
problems. On March 17, 2021, a report 
of the Czech School Inspectorate was 
published, entitled "Distance education 
one year after the onset of the pandemic".

REPORTS BY NATIONAL CORRESPONDENTS OF ECHA 

Schooling in the time of lockdown in the 
Czech Republic

>>> next page
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1 Heating in the Czech Republic in those days was done with coal, privately and in public buildings. When there  

was a lack of sufficient coal, schools had to close for a while. As coal was also used to produce electricity, that  
 might have to be switched off as well.

The report states that 250,000 pupils did 
not have the opportunity to participate in 
online teaching. They lacked a computer or 
tablet and an internet connection. During 
the year, however, there was a significant 
improvement. Thanks to the Ministry 
of Education and sponsors, non-profit 
organizations and volunteers, the number 
of these children has been reduced to the 
currently 50,000.

Initially, many teachers used their own 
computers to teach. Now all teachers have 
computers that the school bought. Where 
family equipment for online teaching is 
still lacking, an alternative form of off-line 
teaching is used.

However, there is also a fixed group of 
about 10,000 students who do not 
participate in online or offline teaching and 
whose families do not cooperate with the 
school. This group existed even before the 
"lockdown" and the Ministry of Education 
is not able to change its approach to 
education. It will be necessary to involve 
other ministries (the Ministry of Labor and 
Social Affairs, etc.) in solving this problem.

It has been shown that in the online 
teaching provided by mainstream schools, 
the time pupils spend at the computer 
must be shorter than the classroom 
instruction. It will therefore be necessary 
to reduce the scope of the curriculum, 
and also what was "extra" in the work of 
teachers. Again, there is no time left for the 
gifted. Only those schools that did it well 
before the virus hit continue to work with 
them successfully.

For many intellectually gifted students, 
this means that the complexity of 
teaching offered is not enough. However, 
they have to "adapt" and work at a level 
corresponding to the majority of their 
classmates. In our Filip Center, we met a 
talented student, able to independently 
search for information and courses about 
what interests him. They were, of course, at 
a much higher level than schooling. So he 
educated himself, successfully and with joy.

He didn't know why he should be bored in 
a class that didn't give him anything, so he 

didn't even sign up for it, even though he 
had a computer and an internet connection. 
His parents only found out after the school 
reported their son's absence from school 
and threatened to report to the social 
worker that they were neglecting their 
son's education. Paradoxically, they were 
placed in the same category by the school 
as the problem families mentioned above. 
So the boy has been joining online classes 
ever since. But he doesn't turn on the 
camera.

Fortunately, there is a wide range of online 
education for inquisitive and motivated 
students, which meets the specific 
educational needs of the gifted, at least in 
their free time. However, it is still necessary 
to defend the rights of gifted children 
to education, corresponding to their 
potential. Never ending story…

Lockdown has also had a significant effect 
on the social and emotional needs of 
children. Most children initially rejoiced 
that they did not have to go to school. After 
a few weeks, however, they began to miss 
their classmates. Limiting social contact 
results in increased mental problems. More 
and more children, but also adults, need 
the help of psychologists and psychiatrists. 
And like teachers, there is a shortage of 
these professionals, especially for children.

Lockdown also brought a hitherto 
unexpected turn in attitudes towards 
home education. It works well even in 
this changed situation and interest in it is 
growing. 

Another significant turn around occurred 
in children's access to computers. 
Uncontrolled browsing by children 
on the internet is risky. Therefore, until 
recently, parents limited their children's 
time at computers. But online teaching has 
changed that.

Of course, there are parents who can 
control the time a child spends at the 
computer and what they do there. But 
they are a minority, usually those who 
are professionally engaged in IT. However, 
most parents do not have these skills and 
children often surpass them in this field. 

It will be necessary to help the parents to 
solve this problem.

Teachers and parents who successfully 
manage the education and the 
upbringing of children (even those who 
are exceptionally gifted) are characterized 
by a genuine interest in children and are 
motivated to work with them. They have 
natural authority. They can organize their 
own lives and lead children to do so. They 
have a goal, motivation, reason, feeling 
and responsibility. They do not need 
external control, let alone authoritarianism. 
Therefore, they can better overcome 
difficulties by themselves.

An example of such leadership in our 
country is the private grammar school 
Natural School which is run by František 
Tichý. http://en.prirodniskola.cz/
Another example is Radford House, a private 
school for the gifted in Johannesburg, 
founded by Prof. Shirley Kokot. On the 
school's website you will also find a link to 
a website related to covid issues: 
www.radfordhouse.co.za
https://sacoronavirus.co.za/

These are certainly interesting examples 
for inspiration.

Eva Vondrakova is a psychologist, 
chairperson of the STaN = Association 
for Talent and Giftedness (Previous the 
Czechoslovak ECHA branch); ECHA National 
Correspondent; WCGTC Delegate; HELP 
member,  ….

Contact: vondrakova@gmail.com
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GREECE

AIKATERINI GARI, 
Contact: agari@psych.uoa.gr

Initiatives for the education of the 
gifted within the COVID-19 pandemic

The Laboratory for Creativity Development 
of the National and Kapodistrian University 
of Athens, one of the ETSN Greek Talent 
Points, organized an online scientific event 
for teachers, in order to reinforce their 
motivation to get informed on gifted 
education, despite the vast difficulties they 
confront with high schools closed and 
without a clear schedule of their reopening, 
along with the everyday hard efforts for an 
effective organization of online courses. 
This meeting was scheduled in December 
14th, 2020, in collaboration with the 
Anavryta Experimental Gymnasium1 that 
was established in 1940, and the "Hellenic 
Society for the Educational provision for 
the Creative/Gifted/Talented Children and 
Adolescents"2. At the same meeting, this 
society celebrated its “15th Anniversary”, 
in order to underline all research activities 
as well as implementations it conducted 
in Greek state experimental schools and/
or groups of teachers, and to plan future 
initiatives and activities. 

Two keynote speakers participated, 
Diamanto Filippatou, Associate Professor 
of the National and Kapodistrian University 
of Athens, and Panagiota Dimitropoulou, 
Assistant Professor of the University of 
Crete, Greece. They focused on theoretical 
issues of differentiating teaching, as well 
as specific differentiating strategies and 
techniques. In the frame of all students’ 
provision, they took into consideration 
different age and ability groups in both 
primary and secondary education, high 
ability children and adolescents, and also 
twice-exceptional students. Despite the 
specific circumstances of the COVID-19 
pandemic, approximately 480 teachers and 
educators from state schools all around 
Greece participated, and especially from 
small cities and towns. A long discussion 

followed the presentations, mainly on lack 
of systematic training of Greek state school 
teachers regarding giftedness / talent 
and twice-exceptional students. A great 
variety of arguments proved the difficulties 
teachers confront with providing support 
to twice-exceptional students and 
confronting effectively with their unique 
needs. 

During this period of 15 years (2005-
2020), and despite the Greek teachers’ 
interest, and also high motivation of the 
above society members to contribute 
to the education of gifted and talented 
students, few changes and improvements 
have been conducted within mainstream 
education. This is an “old issue”, discussed 
many times in ECHA NEWS reports for the 
Greek educational system. Although more 
and more vigorous private institutions 
and profit societies have been created to 
support the gifted and talented children 
and adolescents (e.g. “Gifted Education 
Programmes MENSA-Greece”, in Athens, 
Thessaloniki and Patras, the “Centre for 
Talented Youth – CTY”, Anatolia College, 
Thessaloniki, etc.), they  remain in a great 
distance from the network of state schools; 
they mostly respond to parental demands 
for offering advanced online courses and 
summer activities, for a number of annually 
identified gifted children / adolescents 
through a variety of specific identification 
procedures.

Additionally, as many of the participants 
mentioned, this online meeting set crucial 
questions regarding the twice-exceptional 
students. Many times the same questions 
emerged: “Which are the best strategies 
to cope with these students taking into 
consideration that each of these students 
constitutes a unique case? To which 
extent can giftedness be fulfilled in cases 
that disabilities function as a set of hard 
obstacles?”

The same questions for twice-exceptional 
individuals had appeared in the online 3rd 
Festival entitled “Reflection of Disability in 
Art», that was held in Thessaloniki, 3-10 
December 2020. The fourth day of this 
festival included the symposium of the 

new Division of the Hellenic Society of 
Psychology, “Psychology of Creativity and 
Art”3, which was established in May 2019. 
Among other presentations, there has 
been an analysis of the specific challenges 
gifted students with disabilities set to 
teachers and families. It pointed out that 
individualized methods have to meet their 
specific needs not only on the basis of 
special education principles, but also on 
high abilities and talents. Results concluded 
about the need for improvement of 
these individuals’ high abilities and their 
protection from prejudicial attitudes 
against “whatever is different”, and 
twice-stigmatization procedures, within 
educational community.

1 https://en.wikipedia.org/wiki/Anavryta_Experimental_Gymnasium
2 http://www.gifted.gr
3 https://elpse.com/kladoi-psyxologias-en/

BRINGING THE TOP 
DOWN DOES NOT 
BRING THE BOTTOM 
UP

LINDA K. SILVERMAN 2005 
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USA

PAMELA R. CLINKENBEARD, 
Contact: clinkenp@uww.edu

Gifted education advocates in the U.S. 
are preparing for the next effort to save 
and increase the only current source of 
federal support for gifted education, 
the Javits program. Javits funding ($13 
million in the current fiscal year) supports 
the National Research Center on Gifted 
Education and numerous research grant 
projects1; its emphasis is on students 
who have traditionally been underserved 
in gifted and advanced programming. 
Advocates also support the re-introduction 
to Congress of the Advanced Coursework 
Equity Act (known as the Booker bill), which 
would provide $800 million in competitive 
grants to expand access to advanced 
coursework for underrepresented students. 
The new U.S. Secretary of Education, Dr. 
Miguel Cardona, was confirmed in March.

The National Association for Gifted Children 
(NAGC) held its annual convention in a 
virtual format in November, 20202; access 
to virtual sessions can still be purchased. 
NAGC's annual Advocacy and Leadership 
conference was held 22-24 March, also in 
virtual format3.The annual conference for 
2021 is scheduled for 11-14 November 
as an in-person event outside Denver, 
CO (Gaylord Rockies Resort). NAGC 
recently published its latest State of the 
States report, which compares policies 
and funding across the 50 states and the 
District of Columbia4.

Several national and state associations 
in the U.S. have events and/or missions 
related to equity and diversity in gifted 
education. NAGC developed its ongoing 

equity and social justice initiative5 and 
has been holding a series of virtual Town 
Hall meetings for anyone interested. It 
has also been holding meetings with its 
affiliate (state) groups to discuss issues 
of equity, membership, funding, and 
policy at the state level. Several of those 
affiliate groups have also held conferences 
that are focused on equity, diversity, 
and underrepresentation in gifted and 
advanced programming. 

In other U.S. scholarly events in gifted 
education, The Association for the Gifted6 is 
part of the Council for Exceptional Children 
and publishes the Journal for the Education 
of the Gifted. TAG met as part of the virtual 
CEC conference in March.7 The American 
Educational Research Association Special 
Interest Group (AERA-SIG) Research on 
Giftedness, Creativity, and Talent8 highlights 
recent publications of their members on 
their Facebook page9 and hosted a full slate 
of presentations at the virtual AERA annual 
meeting 8-12 April, 2021.10

The University of Iowa Belin-Blank 
Center will host a virtual Summit on the 
Neuroscience of Twice-Exceptionality 
17-18 May, 202111. Supporting the 
Emotional Needs of the Gifted (SENG) will 
hold its annual conference online 23-25 
July, 2021 and the call for proposals is 
open now12. The University of Denver 
held its annual Gifted Education Policy 
Symposium in February 2021, Addressing 
Disproportionality in Gifted Education,"13 
and poster sessions can still be viewed 
online; the 2022 conference is scheduled 
for 18-22 March. Finally, the Center for 
Gifted Education Policy of the American 
Psychological Association14  continues to 
offer the Top 20 Principles from psychology 
for PreK-12 creative, talented, and gifted 
students' teaching and learning, as well as 
other resources.

Links to several U.S.-based journals in 
gifted education 

Gifted Child Quarterly (https://journals.
sagepub.com/home/gcq)
Journal for the Education of the Gifted 
(https://journals.sagepub.com/home/jeg) 
Journal of Advanced Academics (https://
journals.sagepub.com/home/joa) 
Roeper Review (https://www.tandfonline.
com/toc/uror20/current) 
Gifted Child Today (https://journals.
sagepub.com/home/gct)

1 https://ncrge.uconn.edu/javits-projects/
2 https://www.eventscribe.net/2020/NAGC/index.asp?
3 https://www.nagc.org/education-training/2021-leadership-advocacy-conference-live
4 https://www.nagc.org/2018-2019-state-states-gifted-education
5 https://www.nagc.org/championing-equity-and-supporting-social-justice-black-students-gifted-education-
expanded-vision#Plan
6 CEC-TAG, http://cectag.com/
7 https://exceptionalchildren.org/convention
8 https://www.aera.net/SIG091/Research-on-Giftedness-Creativity-and-Talent-Development
9 https://www.facebook.com/AERA.ROGCT/
10 https://www.aera.net/Events-Meetings/Annual-Meeting
11 https://belinblank.education.uiowa.edu/research/summit.aspx
12 https://www.sengifted.org/sengonline2021
13 https://portfolio.du.edu/GiftedEducationConference/page/102206
14 https://www.apa.org/ed/schools/gifted

YOUNG CHILDREN 
DON'T CARE HOW 
MUCH YOU KNOW 
UNTIL THEY KNOW 
HOW MUCH YOU 
CARE

HER MAJESTY'S INSPECTOR, 2005 
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both within and beyond education – and 
brings the theory to life through current 
examples from schools holding the NACE 
Challenge Award, an accreditation granted 
to recognise excellent provision for the 
most able within a context of challenge 
for all. 

This article highlights some of the most 
significant findings from the project so far 
as they apply to classroom practitioners 
and curriculum leaders in primary and 
secondary schools.

What exactly is ‘cognitive challenge’ for 
more able learners?

Cognitive challenge can be summarised 
as an approach to curriculum and 
pedagogy which focuses on optimising the 
engagement, learning and achievement 
of highly able children. NACE uses this 
term to describe how learners become 
able to understand and form complex and 
abstract ideas and solve problems.

Cognitive challenge prompts and stimulates 
extended and strategic thinking, as well 
as analytical and evaluative processes. 
This might involve, for example, setting 
pupils a problem without a question and 
encouraging them to investigate, ask their 
own questions and create new problems.

Why focus on developing cognitive 
challenge?

Highly able pupils often seek out 
challenging cognitive work and can 
become disengaged if they are set tasks 
which are consistently too easy.

To provide highly able pupils with the 
degree of challenge that will allow them 
to flourish, we need to build our planning 
and practice on a solid foundation. This 
involves understanding both the nature 

HILARY LOWE AND ANN MCCARTHY, 
UNITED KINGDOM

When seeking a foundation of evidence 
and research on which to build effective 
provision for the most able learners, today’s 
education leaders and practitioners will 
often search in vain; the contemporary 
evidence base in this area is thin and not 
readily available.

This paucity of research is compounded by 
the fact that highly able learners are often 
overlooked and underserved. In particular, 
those coming from disadvantaged 
backgrounds or facing other barriers to 
achievement are at risk of going unnoticed 
and failing to receive the support they 
need and deserve. An additional imperative 
comes from the fact that focusing on 
improving provision and pedagogy for the 
most able in a classroom is likely to have a 
positive impact on the learning experience 
of all pupils.

In this context, NACE (the National 
Association for Able Children in Education) 
launched the “Making Space for Able 
Learners” project – seeking to review, 
collate, extend and disseminate evidence-
based practice in this field. The first phase 
of the project focuses on approaches 
to developing “cognitive challenge”, 
with key findings summarised in the 
recent publication “Cognitive Challenge: 
Principles into Practice” – available at www.
nace.co.uk/making-space

Based in the UK, NACE is an independent 
charity established almost 40 years’ 
ago, dedicated to supporting schools to 
improve provision for more able learners. 
We believe this research is an important 
step towards closing the existing evidence 
gap in policy and practice for the more 
able. The project draws on a broad review 
of relevant research and theory – from 

BOOK REPORT

Making space for able learners through cognitive
challenge in the classroom
Findings from a NACE research project

of our pupils as learners and the learning 
opportunities provided. 

Using ‘challenge’ as a routine extends 
learning at specific times on specific 
topics. This has useful but limited benefits. 
Focusing on approaches such as ‘must, 
should, could’ or commercially promoted 
activities can actually mean you miss 
opportunities for cognitively challenging 
learning.

Actively promoting cognitive challenge 
in a way that is distinctive, embedded 
and consistent, across both the classroom 
and your school as a whole, can provide 
greater long-term learning gains. Pupils 
will develop skills more rapidly and learn 
more effectively. By strategically building 
cognitive challenge into your teaching, 
pupils’ learning expertise, their appetite 
for learning and their wellbeing will all 
improve.

What does this look like in practice?

In the NACE research project, schools 
accredited with the NACE Challenge 
Award examined the impact of cognitive 
challenge in their practice against a 
backdrop of relevant research.

They focused on the following three areas, 
designed to provide cognitive challenge 
and impact on the present and future 
cognitive growth of learners:
• Design and management of  
 cognitively challenging learning  
 opportunities;
• Rich and extended talk and cognitive  
 discourse to support cognitive  
 challenge;
• Curriculum organisation and design.
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Design and management of cognitively 
challenging learning

In the most successful ‘cognitive challenge’ 
schools, leaders have a clear vision which 
explicitly reflects an understanding of 
teaching more able pupils in different 
contexts and the benefits this has for all 
pupils. Moreover: 

• This vision is implemented consistently
  across the school.
• All teachers engage with the culture 
 and promote it in their own classrooms,  
 involving pupils in their own learning.
• Pupils are able to take control of their  
 learning and become more self- 
 regulatory in their behaviours and  
 increasingly autonomous in their  
 learning.
• Through intentional and well-planned  
 management of teaching and learning,  
 children move from being a recipient  
 in the learning environment to an  
 effective learner who can call on the  
 resources and challenges presented.
• Learners understand more about their  
 own learning and develop their  
 curiosity and creativity by extending  
 and deepening their understanding  
 and knowledge.

Rich and extended talk and cognitive 
discourse to support cognitive challenge
Cognitive discourse involves both teachers 
and pupils routinely using ‘big questions’. 

With practice, this gives children the ability 
to challenge received understanding, 
reframe problems or look at ideas from a 
variety of perspectives.

The importance of questions and 
questioning in effective learning is well 
understood, but the importance of 
depth and complexity of questioning is 
perhaps less known about. When you 
plan purposeful, stimulating and probing 
questions, it gives your pupils the freedom 
to develop their thought processes and 
challenge, engage and deepen their 
understanding.

Initially the teacher may ask questions, but 
once high-order questioning techniques 
have been modelled to pupils they, in 
turn, can ask questions which expose new 
ways of thinking. This so-called ‘dialogic 
teaching’ frames teaching and learning 
within the perspective of pupils and 
enhances learning by encouraging children 
to develop their thinking and use their 
understanding to support their learning.

By using an enquiry-orientated approach, 
you can more actively engage children in 
the production of meaning and acquisition 
of new knowledge and your classroom will 
become a more interactive and language-
rich learning domain where children 
can increase their fluency, retrieval and 
application of knowledge.

Curriculum organisation and design

How can the curriculum be organised to 
promote cognitive challenge for more able 
pupils? There are three aspects to consider:

• What is planned for the students?
• What is delivered to the students?
• What do the students experience?

Schools with a high-quality cognitively 
challenging curriculum use agreed 
teaching approaches and a whole-school 
model for teaching and learning. In 
addition, teachers expertly and consistently 
utilise key features relating to learning 
preferences, knowledge acquisition and 
memory.

When planning a curriculum for more 
able pupils it is necessary to think 
beyond individual subjects, assessment 
systems, pedagogy and extracurricular 
opportunities, and to look more deeply at 
the ways in which these link together for 
the benefit of pupils.

If teachers can understand and deliver this 
curriculum using their subject knowledge 
and pedagogical skills, and if the school 
can successfully make learning visible 
to pupils, teachers will be able to move 
from well-practised routines which are 
designed and controlled by the teacher to 
highly successful and challenging learning 
experiences.

Recasting the role of the teacher

If we are going to move beyond the 
traditional monologic and didactic models 
of teaching, we need to recast the role of 
teacher as a facilitator of learning within a 
supportive environment.

For more able pupils this can be taken a 
step further:

• Building cognitive challenge into  
 the curriculum and the way learning  
 is managed and supporting this with  
 a language-rich classroom can change  
 the entire nature of teaching and  
 learning.
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• Highly able pupils will become  
 increasingly autonomous and more  
 self-reliant.
• They will become masters of  
 their learning as they gain a deeper  
 understanding of the subject matter.
• The teacher’s role can then extend  
 even further, from learning facilitator  
 to learner activator.

Next steps for the project

The ‘Making Space for Able Learners’ 
project continues to develop, and we are 
working with our network of member 
schools, education leaders, trainers and 
consultants to further explore, share and 
embed the core strands identified thus far. 
We look forward to sharing and debating 
the ongoing findings and their implications 
for improving classroom practices for our 
more able learners and ultimately striving 
to ensure that these learners are supported 
to make the very best of their abilities.

Find out more
Copies of the NACE publication “Cognitive 
Challenge: Principles into Practice” are 
available to order online, along with 
an on-demand recorded CPD session 
presented by report co-author Dr Ann 
McCarthy. To find out more about this and 
other NACE research projects, visit www.
nace.co.uk/research or contact info@nace.
co.uk

Hilary Lowe and Dr Ann McCarthy are 
NACE’s Research & Development Directors 
and co-authors of the report ‘Cognitive 
Challenge: Principles into Practice’.

Hilary Lowe’s career spans senior posts in 
schools, teacher training, higher education, 
and the Excellence in Cities National 
Training Programme for Gifted and Talented 
Coordinators. She has written and presented 
widely on more able education.

Contact: hilarylowe@nace.co.uk

Ann McCarthy has over 40 years’ 
experience. Her career has included teaching 
and leadership roles in both primary and 
secondary schools, and she was until 
recently the Education Director for a multi-
academy trust. She leads the NACE R&D 
Hubs.

Contact: annmccarthy@nace.co.uk

MYRTHE DREXHAGE, THE NETHERLANDS

Summary:
Children that are both gifted and autistic 
are referred to as twice exceptional. They 
are in need of appropriate support to 
develop according to their potential and 
to prevent them from running into (extra) 
difficulties concerning their mental health 
or in other areas. Little is known as to 
what appropriate support in educational 
settings might be necessary for gifted, 
autistic children. A systematic review of 
effective interventions for school-aged 
children with ASD on the one hand and 
gifted children in the same age group (six 
to twelve years of age) on the other hand 
is the starting point of putting together 
an appropriate intervention for twice 
exceptional children, dealing with both 
giftedness and autism. The implementation 
of an intervention based on enrichment on 

Effective educational interventions 
for gifted children with an autism 
spectrum disorder – a systematic review

the one hand (such as the Day a Week 
School programme) and social skills 
on the other hand (peer coaching or a 
programme like the Secret Agent Society, 
preferably implemented by the teacher) 
seems appropriate. It is recommended that 
future research focuses on the empirical 
investigation of the effectiveness of the 
recommendations that are given and to 
extend the search through the literature to 
the age of 12 to18 years.

Myrthe Drexhage has a bachelor’s degree 
in cultural antropology and in education 
(primary school teacher) and a master’s 
degree in orthopedagogy. After starting 
working as a teacher in 2008 she has been 
working as a remedial educationalist since 
2015 in the field of both inclusive and special 
educational settings.

Contact: myrthedrexhage@hotmail.com


