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The General Committee issued the Call
for the 2020 17th International ECHA
Conference. Please find the text of the
call on our website5. Applications can be
submitted to the Vice-President of ECHA,
Albert Ziegler6 by 30th April 2017.
The first thematic ECHA Conference will be
organised in Dubrovnik, Croatia between
16 and 18 October 2019. The main topic
of the conference is “Creativity Research
& Innovation in Gifted Education: Social,
Individual, and Educational Perspective”.
The English language conference will be
organised by the Faculty of Education of the
Josip Juraj Strossmayer University of Osiek
in Croatia, and will feature three excellent
keynote speakers, a Youth Summit, plenty
of discussion time in parallel and poster
sessions, and a lucrative social programme.

President’s Report
PETER CSERMELY, HUNGARY

The second meeting of European Talent Centres (28 October 2016, Budapest)
Dear ECHA Members,
ECHA’s life became more intensive in the
past few months than before. As one sign of
the many, the number of ECHA’s Facebook
group members1 increased from 700 to
~1700 during the six months passed from
the pervious ECHA News. As an even more
important sign, the membership of ECHA is
also increasing. Our Secretary, Colm O’Reilly
and his capable team led by Emily Church,
the new webmaster of ECHA, installed an
automatic system sending confirmation
emails and membership expiry messages.
Your feedback is crucially important to
improve this new system further. Please
send your comments and inquiries to the
webmaster2. Please direct your colleagues
to this page, where they can apply for ECHA
membership3. The team will also install a
personalized access to the ECHA website

in the first half of the year. Victor MüllerOppliger was a great help in the re-election
of ECHA National Correspondents. It is my
pleasure to welcome the short reports some
of them sent to this issue of ECHA News.
The major topic of our 16th ECHA
Conference (which will be held in Dublin
between 8 and 11 August 2018) is "Working
with Gifted Students in the 21st Century".
However, as always, all gifted education
and talent support related contributions
will be most welcome. The conference
will also give an excellent opportunity for
networking, including meetings of ECHA
national correspondents, special interest
groups, as well as the growing European
Talent Support Network. Both the abstract
submission and registration will be opened
in June/July4. Please mark the date in your
calendar.

The ECHA Education Board (Christian
Fischer, chair, Lianne Hoogeveen, Ulrike
Kempter, Victor Müller-Oppliger and
Szilvia Péter Szarka, members) is currently
working on the extension of the document
giving general guidelines for the ECHA
qualification / accreditation of universitybased programmes leading to a certificate
of advanced studies, diploma of advanced
studies or a master degree in gifted
education7. The ECHA training programme
drew interest already from many European
countries, where ECHA trainings have not
been established yet. Please address your
inquiries to Christian Fischer8.
The European Talent Support Network
elected its first Council last fall. Albert
Ziegler (Germany) became the Chair of
the Council, and Csilla Fuszek (Hungary)
remained the secretary/coordinator of the
network. Council members are Antonios
Apostolou (Greece), Mojca Jurisevic
>>> page 2
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(Slovenia) and Colm O’Reilly (Ireland). The
Network started several joint programmes,
such as an Erasmus+ project developing
an e-platform on teacher training in gifted
education. You can see the approximately
300 participating organizations of the
network on our website9. The next round
of applications to join as Talent Centres or
Talent Points will be opened in this spring.
The Youth Platform of the European Talent
Support Network is steadily growing
both in membership and activity. They
will organise the second European Youth
Summit in Budapest between March 30th
and April 2nd, the third in Dublin (8-11
August 2018) and the fourth in Dubrovnik
(16-18 October 2019). Three talented
young people can be nominated by each
European Talent Centre or Talent Point of
the Network (including Associated Centres
and Points) as Youth Platform members.
Armin Fabian (Romania) was re-elected as
the representative of the Youth Platform.
The four Council members are: Marco
Agozzino (Italy), Liliana Gerse (Austria),
Lukáš Kyzlik (Czech Republic) and Elle
Loughran (Ireland).
I am wishing all ECHA members a great
spring time full of positivity, deep thinking
and further growth in knowledge, virtues,
recognition and help of talented young
individuals, as well as an even broader
talent-related cooperation across Europe.
Peter Csermely, President of ECHA
Contact: csermelynet@gmail.com
1 https://www.facebook.com/groups/ECHAGroup/
2 webmaster@echa.info
3 http://echa.info/membership
4 http://echa2018.info
5 http://echa.info/188-echa-conference-2020-call
6 Albert.Ziegler@fau.de
7 http://echa.info/echa-training
8 ch.fischer@uni-muenster.de
9 http://echa.info/high-ability-in-europe
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FINANCIAL REPORT 01 JANUARY 2016 - 31 DECEMBER 2016

36 343,25 €

OPENING BALANCE 01.01.2016
IN

OUT

full membership (*)
student membership (*)
corporate membership (*)

11 013,11 € Ingenico monthly fee
149,76 € Transaction charges
1 921,92 € bank costs + charges PC banking
Webhosting
Dicks' ECHA News
Annette Heinbokel ECHA News
7 000,00 € Expenses A. Roncoroni
Membership World Council
Shipment HAS

Conference Fee Vienna

Total IN

20 084,79 € Total OUT

997,19 €
6,05 €
32,40 €
2 000,00 €
606,90 €
705,60 €
536,06 €
225,42 €
153,00 €

5 262,62 €

(*) as a result of credit card payments membership fees are no longer rounded figures because of costs charged
Please note that the 2016 HAS payment will be paid in 2017 in the approximate amount of 7000 EUR.

CLOSING BALANCE 31.12.2016

51 165,42 €

TESSA KIEBOOM, TREASURER, BELGIUM Contact: tessa.kieboom@cbo-antwerpen.be
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Editorial
ANNETTE HEINBOKEL, GERMANY

When reading articles in this newsletter,
in particular the correspondents reports, it
struck me how similar some attitudes and
events are in very different countries.
For example, in the Czech Republic the
focus at present is on inclusion in school for
children with physical, mental or emotional
handicaps. Although inclusion should mean
ALL the children, including the moderately
and highly gifted, in effect people tend to
have just children with handicaps on their
minds. As long as gifted children function
sufficiently well, there doesn’t seem to be
a need to provide anything special for
them. Although inclusion in mainstream
schools is something well worth aiming for
– nothing must be taken away from them –
that is not good enough in a system where
most of the children have no choice but to
attend state schools.
This is exactly the same situation and the
same discussion in Germany.
In Denmark there is no formal training in
gifted education for all teachers. However,
teachers must take individual differences
into account and provide instruction that
fits the abilities and interests of the pupils.
Again, this is very similar to the situation
in Germany. Sometimes there are courses

Gifted
Conference in
Slovenia
We take great pleasure to invite you to the
III. MIB International Scientific Conference
on Talent Education, focused on the topic
of Education of Gifted Children and the
development of their potentials. The
conference will be held at the Grand
Hotel Bernardin in Portorož, Slovenia,
from 26th till 28th of October 2017. The

at universities, but it’s up to the future
teachers whether they attend them, there
is in-service training, again it’s rarely
compulsory, and German teachers must
take individual differences into account.

but there are examples from history, e.g.
the fight for the vote for women. If you are
convinced that your ideas for supporting
gifted children are right: don’t give up
fighting.

John Hattie (2009) compared more than
800 (English language) Meta-Analyses
relating to achievement, the main result:
The most important factor is not a system,
class size or anything else, the most
important factor is the individual teacher1.

Although in Germany there have been
many initiatives on all sorts of levels it took
30 years (from the 1985 World Conference)
for the Federal Ministry and the states to
get together, formulate an action plan and
allocate money to implement it.

Potential Plus UK, formerly the National
Association for Gifted Children (NAGC) in
England is celebrating its 50th anniversary
this year. Denise Yates, its Chief Executive,
describes the problems the association
had all those decades with the expression
‘gifted’. In the beginning it was – and has
obviously remained – ‘almost a dirty word’.
They have successfully found a new name.

For me this year is also an anniversary:
in 1967 I met the first gifted boy in my
London au pair family, and I also learned
about the NAGC. The family had become a
member of the newly founded association.
Therefore I knew who to turn to when I
discovered an underachieving, failing boy
in middle school. At the time the word
‘hochbegabt’ didn’t exist yet in German
reference books.

This discussion, too, was and is the same
in Germany. It has died down somewhat,
as the states and the federal government
use the expression. However, parents are
still often embarrassed to use the German
expression ‘hochbegabt’ for fear of being
seen as élitist, wanting ‘something better’
for their children.

Annette Heinbokel, editor
Contact: annette.heinbokel@swbmail.de
1 Hattie, John A. (2009). Visible Learning: A Synthesis
of Over 800 Meta-Analyses Relating to Achievement,
Routledge, London & New York
2 https://www.theguardian.com/world/2017/mar/
13/protest-persist-hope-trump-activism-anti-nuclearmovement

An encouraging article:
Rebecca Solnit (2017). Protest and persist:
why giving up hope is not an option2.
It deals partly with the Trump presidency,

main topic of the conference is practically
and theoretically oriented: how can we
transfer theoretical starting points into
practice, how does practice influence
the development of science, practical
strategies, working with gifted children
and adolescents (from kindergarten to
secondary school). The entire conference
will be oriented towards didactic and
counseling strategies. The conference will
offer a range of opportunities for further
development of existing links and to
establish new connections and networks
that will lead to a greater understanding of
talent education.

We are looking forward to meeting you
all in the beautiful city of Portorož and to
provide a forum where we will be able to
share and discuss common issues within
an international community of researchers
and practitioners from all over the world.
Contact:
https://www.mib.si/talent-education-2017/
information/presenters-corner
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WORKING WITH GIFTED STUDENTS IN THE 21ST CENTURY
16th Conference for the European Council of Higher Ability

16th Conference of the European Council for High Ability
Working with Gifted Students in the 21st Century
8th – 11th August 2018 | Croke Park, Dublin, Ireland
- www.echa2018.info -

Dear Colleague,

On behalf of The Centre for Talented Youth, Ireland, I would like to extend ‘Céad Míle Fáilte’ (a hundred thousand
welcomes) to the 16th Conference of the European Council for High Ability, to be held in Dublin in 2018.
As the current secretary of ECHA, I am delighted to have the opportunity to welcome you to Ireland’s fair shores in August
2018. The theme of the conference will be ‘Working with Gifted Students in the 21st Century’ and we hope this topic will
invite a diverse cross section of research, as well as provide an excellent networking opportunity for those working in the
field of gifted education, whether you are an educator, researcher, psychologist, teacher, parent or student.
Although a small country, Ireland’s traditions of looking outward and of transcontinental migration have helped create a
world where the Irish diaspora are found everywhere. We expect that for many this will be a first visit to Ireland, while for others it will be an opportunity to return home.
There will also be a significant number who, though of Irish ancestry, have never visited our shores. To all delegates and partners, whether this is a first visit, a homecoming,
or in a sense both of these, we can offer a venue to exceed your expectations.
ECHA 2018 will be held in the incredible Croke Park Stadium, the hub of Irish sport for over a century. Guests will be able to take their coffee break looking out over the famous
pitch and accompanying Dublin city skyline, as well as take advantage of the venue’s incredible visitor attractions. Croke Park also has the benefit of being centrally located and
easily accessible from both Dublin city centre and the airport. A visit to Dublin offers a chance to see other parts of the country too. Ireland is simply one of the world’s best travel
destinations, offering a landscape of stunning beauty, with a deep cultural and literary history, and a warm and welcoming people have combined to earn us this reputation. We
can also guarantee a social program like no other!
Centre for Talented Youth, Ireland has a rich tradition in the field of gifted education and our affiliation with ECHA dates back over 25 years. CTY Ireland will work hard to ensure that
we continue the wonderful tradition of ECHA conferences and we hope to see you here in August 2018.
Sincerely,
Dr. Colm O’Reilly
Director
CTY Ireland, Dublin City University

IMPORTANT DATES

Call for Call for
Abstracts/Papers
Abstracts/Papers
June 30thJune
201730th 2017

Notification of acceptance
of Abstracts of acceptance of
Notification
March 23rd 2018
Abstracts

March 23rd 2018

Registration
Registration
Opens
Opens
rd
2017
JulyJuly
3rd32017

Deadline for

early registrations
Deadline
for
31st 2018
early May
registrations
st
May 31 2018

Deadline for Submission
of
Deadline for Submission
of
Abstracts/Papers
Abstracts/Papers
th
January 31thJanuary
2018 31 2018

Deadline for

Deadlineregular
forJuly registrations
27th 2018
regular registrations
July 27th 2018

ECHA NEWS

volume 31 · no 1 · SPRING 2017

YOUTH PLATFORM OF THE EUROPEAN TALENT SUPPORT NETWORK

Update on the 2nd European Youth Summit

ECHA

ARMIN VINCENTIUS FABIAN, ROMANIA
LUKÁŠ KYZLÍK, CZECH REPUBLIC

The Youth Platform of the European Talent
Support Network - established by the
European Talent Support Network in March
20161 organised the second European
Youth Summit from the 29th of March to
the 2nd of April 2017 in Budapest, Hungary.
The event was a gathering of gifted young
people from around Europe and outside
Europe helped by the European Talent
Centre Budapest. The goal of the summit
was to connect talented young people,
who shared their experiences in interactive
discussions, have new experiences in
practical workshops and lectures, and most
importantly, started new projects for the
gifted created directly by the gifted.

Innovation Day. The aim of the workshops
was to initiate different projects which
can be developed in a continuous way
during the whole year. Also, we visited the
tourist attractions of Budapest, had a one
hour sightseeing cruise on the Danube and
learned traditional Hungarian folk dances.
Many thanks to the European Talent Centre
Budapest, which hosted the event and
made this whole initiative possible. Special
thanks to Csilla Fuszek, Petra Fügedi and
Zsuzsa Szilágyi who were with us during
the activities. We are impressed by the
enthusiasm and the positive feedback of
the participants.
We believe that this event was a wonderful
opportunity to bring the Youth Platform
activity to a higher level, create a stronger
communication in the community and
start planning for the future. According
to our mutual plans with the European

Council for High Ability, young talents will
take part at the 16th Conference of ECHA
as well.

You can find more information about the
Youth Platform and the application process
on our website: http://youthplatform.g6.cz
Armin Vincentius Fabian is a high school
student and representative of the Youth
Platform of the European Talent Support
Network (YP-ETSN)
Contact: arminfabian@yahoo.com
Lukáš Kyzlík is a university student and
project manager of the Youth Platform of the
European Talent Support Network (YP-ETSN)
Contact: lukas.kyzlik@gmail.com

WORKING WITH GIFTED ST

63 young people across 17 countries took
part in the event. Many guest speakers,
including Prof. Peter Csermely, Prof.
Albert Ziegler, Dr. Szilvia Péter-Szarka and
William Benkő had presentations during
the conference. The participants had
the opportunity to try the Be-novative
application2 through a brainstorming
session at the Central European University
(CEU). 22 lightning talks were presented
by Youth Platform members and three
workshops were organised on the

1 http://www.echa.info/175-youth-platform-of-theeuropean-talent-support-network-description-ofaims-and-membership-criteria
2 https://www.be-novative.com
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Reports by National Correspondents of ECHA

INTRODUCTION

National correspondents from nine
countries answered Victor MüllerOppliger’s call to report what is happening
in their countries concerning giftedness.
The members of ECHA would certainly be
very pleased if the other correspondents
contributed an article on the developments
in their countries for the autumn issue
(deadline 15th August).
Sometimes gifted education moves in a
positive direction, sometimes there are
setbacks. Kalliopi Evelthontos wrote to me,
telling me that the Cyprus Association for
Gifted Children has been inactive for two
years and that therefore she had nothing to
contribute. I asked her specifically to turn it
into a report, to encourage people in other
countries not to give up. I’d like to thank
her that she complied.
And sometimes there are conflicts within
an association. Ever since gifted education
started in Germany there have been ups
and downs for different reasons, on a
national level, in one of the states and in

different parents’ associations. The German
Association for Gifted Children or one of
its branches have been close to a break
up more than once in almost 40 years, or
one of the branches left and set up its own
association. That’s part of life. Sometimes
it’s simply a clash of personalities.
A theory put forward by one of our long
time members: Gifted children sometimes
grow up with the conviction that they
know how things should be done. And if
everybody did what they know to be right,
things would be well. But people (adults in
general / parents / teachers) are too stupid
to understand that. As giftedness has a
genetic basis one can safely assume that
in organisations for gifted children there
must be a higher than average percentage
of gifted adults – many of whom grew
up with the conviction that they know
how things should be run. And then they
meet and clash. Could it be that in gifted
associations people clash more often than
in, let’s say, an association for the breeding
of Siamese cats? Or more fiercely? It’s an
interesting thought.
Annette Heinbokel

CYPRUS
KALLIOPI EVELTHONTOS
Contact: popievelthontos@gmail.com

The Association for Gifted Children Cyprus
has been inactive for the past two years.
I had left Cyprus for work in Switzerland.
The members of the association's council
were unable to continue the activities that
were being practised in the past. We're all
volunteers and we're having difficulties
finding the time and money to consistently
stay active as an organisation.
The time spent away from the association
has been making it increasingly harder to
regroup as the people involved with the
association have drifted apart.
I founded the Association for Gifted
Children Cyprus in February 2003. We
started with 10 initial members. By 2012
we had reached a peak of 150 members
from all around the island.
During that time we organised lots of
speeches and on media, including TV and
radio appearances. 2-3 times a month we
would organise different activities for the
children.
In 2012 we organised our final seminar
before our hiatus with guests: Franz Mönks,
Albert Ziegler and Heidrun Stöger.
It pains me that the work of the Association
has dissolved, I hope to be able to create a
resurgence of the Association in the future.

www.echa.info
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CZECH REPUBLIC

DENMARK

EVA VONDRAKOVA
Contact: vondrakova@gmail.com

OLE KYED
Contact: info@olekyed.dk

Currently, the main theme not only in
the Czech Republic is "inclusion". In our
country, unfortunately, we focused almost
exclusively on the disabled. Gifted children
are given the same decree formally and
there are also many ways to support them.
In fact, their situation is not resolved.

The way gifted children’s needs are met in
the Danish educational system depends on
which glasses you wear.

Currently,
the
main
focus
of
“accommodation” in the Czech Republic
is on disabled children. Though the gifted
have been formally recognized, nothing
has been implemented to really support
their needs.
Members of STaN (Spolecnost pro talent
a nadani - Association for Talent and
Giftedness) participate in international
conferences and workshops to enable the
exchange of information to resolve this
issue. Because we want our work to be
effective and targeted on real help for
gifted children, we are looking for the best
examples of quality care for the gifted,
both at home and abroad.
In 2016, we participated in the 15th
ECHA conference in Vienna, the 13th
ICIE conference in Rijeka, an excellent
conference on the fostering and
development of talent in Bratislava, a very
fruitful meeting with Potential Plus in
Hawkwood, England, and a meeting of the
STaN and Mensa Gymnasium (Grammar
School) board in Israel at the Ministry of
Education in Tel Aviv, and at the ICEE in
Jerusalem. Our tour guide there was Hava
Vidergor, who was also our guest speaker
via Skype at the 4th STaN Conference in
2014. Other guests at the STaN workdays
and conferences were Margaret Sutherland
and Jan Terje Bakler. Another guest will be
Kirsi Tirri on our 68th workday in March.
In the Czech Republic we cooperate with
the kindergarten and the primary school
Ctyrlistek (Quatrefoil) in Uherske Hradiste,
with the CTM (Centre for Talented Minds)
and the Mensa Gymnasium mentioned
above.

From a cultural political point of view – as
you know – Denmark provides for the gifted
through differentiated instruction for all
students. As the national educational law
embodies the philosophy of recognizing
individual differences, the teaching should
be varied in a way corresponding to the
needs and prerequisites of the individual
student.
There is no legislation focusing on gifted
education due to our cultural and political
tradition which is based on an egalitarian
understanding.
The understanding of what it means to
be gifted and how to plan and provide
specifically for the so called gifted depends
on the understanding of the individual
teacher. We have no formal education
for teachers in gifted education. It is up
to the individual teacher and the local
management to seek specific training and
knowledge. We have possibilities for local
courses and training, for instance through
the National Science Centre Astra in Sorø
(a town on the island Zealand), supported
by the Ministry of Education.

into Danish, “Highly Able Children in
Kindergarden”.
Our Nordic talent network held its first
conference in Vasaa, Finland, on 21st –
22nd September 2016. In 2017 the
conference will be held in Oslo, Norway.
I also participated in a local Norwegian
conference in September 2016, celebrating
a positive change in the Norwegian
legislation.
In December 2016 the Danish government
provided a large amount of money for
different projects in primary and secondary
schools. I am joining one of the projects as
an external consultant.
As a child psychologist I see many children
who are not feeling well in school, and
consequently are not performing as
expected. Often parents and the school
wonder whether the lack of wellbeing and
learning could be due to the child being
gifted and/or having a twice exceptional
dysfunction, needing special educational
planning. So there is a focus on how to
include these children in the best way.
Within the concept of inclusion we see a lot
of sparkling initiatives.
Seen from my personal view I feel
springtime has come again with its many
colourful flowers, just as the many small
projects arising from local enthusiasts who
help keeping focus and stay on the track,
both for the gifted and talented and for
those who might be in the grey area as
twice exceptional.

It is up to local authorities to provide for
the education for gifted children. Therefore
we see many local initiatives to support the
talented and gifted.
In the general population there is an
acknowledgement of what it means to
be gifted and talented. In a way it is ok
to be a nerd. The awareness is most likely
due to articles and books about giftedness
and what it means to be gifted, for
instance “De intelligente børn” (Intelligent
Children, 2nd edition 2015), to be followed
by “De intelligente unge” (Intelligent
Youth) in 2017, based on interviews with
young people of 18-25 years. Recently
a Norwegian book has been translated

www.echa.info
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GERMANY

IRELAND

NORWAY

ANNETTE HEINBOKEL
Contact: annette.heinbokel@swbmail.de

COLM O'REILLY
Contact: colm.oreilly@dcu.ie

KARI E. KOLBERG
Contact: kari.kolberg@me.com

For years Germany was proud of its three
tier school system (main, middle, grammar
schools, plus comprehensive schools in
some of the states. This simple concept
has changed considerably over the years).
However, results of the PISA studies showed
that achievements of German pupils were
not as high as expected and compared
to some of the other states. Further
comparison studies showed improvements
for disadvantaged children and those with
physical and mental handicaps.

Things are really starting to come together
in Ireland in relation to gifted education.
With the ECHA conference coming to
Dublin in 2018 and the exciting activities
of the European Talent Support Network,
the situation is looking brighter. In the
shorter term my organisation CTY Ireland
will be hosting an international summer
programme for gifted students at Dublin
City University in 2017 and we hope to
have over 2,500 participants between the
ages of 6 to 17 in the month of July.
We also have thriving Saturday classes
and a successful Early University Entrance
programme. We have conducted and
published some research in collaboration
with the College of William and Mary
and we are currently coordinating an
Erasmus plus project developing an online
programme for teachers of gifted students
with partners from Germany, Scotland,
Slovenia, Lithuania, Hungary, Greece and
Italy.

A lot of things have happened in Norway
lately. Exciting times.

Although during the previous decades all
the German states have initiated projects
to improve provisions for gifted children,
PISA showed there was less improvement
in achievement in the top range of abilities.
Since 2015 the 16 German states and
the Kultusministerkonferenz (KMK - the
Standing Conference of the Ministers
of Education and Cultural Affairs) have
worked together to plan projects for gifted
children. The plan, published at the end
of 2016: During the coming 10 years, 125
mill. Euros will be spent on 300 schools,
including research, to test the methods
available.
This is happening 30 years after the 6th
World Conference for Gifted and Talented
Children took place in Hamburg, so patience
and constant initiatives to improve the
situation can be recommended.
PS In 1957 the State of California initiated
a three year study to find the best way to
teach gifted children. Result: there is not
one best way that fits all gifted children.
What works depends on the abilities and
interests of the individual child and the
circumstances in which she / he grows
up. In the end there were eight different
methods that got financial support by the
state.

8

If anyone has any queries about any of
these projects or would like to come and
visit us, please get in touch.

In September 2016, the governmental
commission regarding more able
pupils handed over their report (Official
Norwegian Report - NOU 2016:14) to the
Norwegian Minister of Education. The
commission was tasked with "analysing
the context and putting forward concrete
proposals to enable more pupils to fulfil
their potential and to improve provision for
high performers in primary and secondary
education."
They have used their working period to
visit schools across the country, as well
as listening to input from various stake
holders: teachers, parents, school leaders
and administrators, as well as the pupils
themselves. A well known name within
ECHA, Johanna Raffan, also contributed
to the committee's work. In addition, a
literature review from the Norwegian
Knowledge Centre for Education regarding
gifted children was published in March
2016 (see URL at the bottom).
In their final report, the committee has
1) chosen a term for more able pupils:
“children with high learning potential” (1520% of students), which include “children
with extraordinary learning potential” (2-5%).
2) pin-pointed various needs for changes
within the field of education in order for
our schools to be able to take better care
of these pupils, mainly within the teaching
profession: knowledge regarding gifted/
talented children, and didactical best
practices, but also within research.
The final report NOU 2016:14 is currently
undergoing translation. You can find it here:
http://www.josendalutvalget.no/in-english
In February 2017 the social entrepreneurs
Forandringsfabrikken presented a report
with advice from the gifted children themselves. A highly interesting and thought
provoking read (unfortunately only in
Norwegian - www.forandringsfabrikken.no).
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SWEDEN
ELISABET MELLROTH
Contact: elisabet.mellroth@karlstad.se

Approximately two years ago I summarized
the latest main activities regarding gifted
education in Sweden for ECHA News (see
Mellroth 2015). Several important activities
that had great influence in Sweden were
then reported. One of the most important
was the support material on gifted
education handed out in May 2015 by
the Swedish national agency of education
(Skolverket, 2015).
In autumn 2016 a revision of an action
plan, first released in 2014, was completed
(SKL, 2016); one change was to also
include pre-school in the action plan.
The organisation behind this action plan,
Sveriges kommuner och landsting, SKL
("Swedish Association of Local Authorities
and Regions"1), has great influence on the
Swedish educational system. Inclusion of
pre-school in this action plan got huge
attention in the media; national TV,
national radio and very many newspapers
all over the country wrote about it.
During the previous year there were
also at least three national conferences
for teachers and other people connected
to education, including parents. Two of
those were on giftedness in general. In
August one conference was in Karlstad,
approximately 230 teachers, school leaders
and parents participated. In November
a two-day conference was arranged in
Stockholm, one for parents and one for
people in education, approximately 220
persons participated each day. At last in
January 2017, there was a conference
day on giftedness in mathematics, 130
persons participated. Parallel to the math
conference activities for youngsters and
children were arranged and those were
very much appreciated.
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Giftedness mainly in relation to
mathematics but also in general has been
given attention through a series of articles
published in a journal for mathematics
teachers, ‘Nämnaren’, this journal is
available at almost all schools and many
teachers read it. All those articles are also
available free on-line (see Mattetalanger,
2017).
Since 2008/2011 it has been possible
to take part in courses on giftedness at
two universities, Linné University, LU and
Stockholm University, SU; three courses are
available – one in mathematics education,
LU, and two in special pedagogic, SU.
For teacher education in general, it is
not obligatory to include theories about
giftedness or literature on the special
needs of a gifted pupil. However, at some
universities student teachers are getting to
know those theories. The amount of time
they spend on giftedness in their education
varies between two hours and up to two
days. Those small inputs together with the
attention on giftedness given by the media
as well as on social media might be part of
the background for an increased number
of graduate theses relating to giftedness
among student teachers.
At this time, March 2017, it is not possible
to get certified as specialist in gifted
education in Sweden, such as for example
an ECHA diploma. However, 15 in-service
teachers will soon have completed a very
extensive two year school development
project (Karlstad, 2017) – those teachers
will be given a diploma recommending
them as gifted counselor, the first ones
in Sweden. For school staff that actively
search for information and knowledge
on giftedness there are network groups
available on Facebook, those are growing
and those groups have influence on the
attention giftedness is given in Sweden.
It is also possible for schools to invite
lecturers to hold seminars on giftedness.
Altogether, a reasonable estimate is that
at least one Swedish school per week gets
some sort of information on giftedness
and/or gifted education.

For children, available clubs in mathematics
are increasing. Further, in summer 2016 the
first national summer camp in mathematics
on a larger scale was offered, the plan
is to repeat this camp in summer 2017
(Mattekollo, 2017).
During 2016, we started to notice that
it had become common to talk about
gifted pupils, for example a comment from
teachers that was almost never said when
talking to people in education a couple of
years ago is:
“I have a gifted pupil in my class”
This might not sound as much – but it is an
acknowledgement of their existence that
we have been fighting for in Sweden.
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SWITZERLAND
VICTOR MUELLER-OPPLIGER
Contact: victor.mueller@fhnw.ch

Swiss Conference in Gifted Education
and Talent Development 2017
«What if ...? schools would promote
the gifted and talented»
From September 14th -16th 2017, the 2nd
International Conference on the Gifted and
Talented will be held at the University
for Education and Teacher Training
of Northern Switzerland. Well-known
speakers and more than 60 workshops
invite you to share experiences and results
of research and school development in
gifted education cross-border.
Main speakers are experts like Sally Reis &
Joseph Renzulli (University of Connecticut/
USA); Margret Sutherland (University of
Glasgow); Christian Fischer, Julius Kuhl,
Heidrun Stöger, Thomas Trautmann,
Gabriele Weigand und Albert Ziegler
(Germany); Aljoscha Neubauer, Roland
Grabner (Austria) and Letizia Gauck,
Dominik Gyseler, Victor Mueller-Oppliger,
Willi Stadelmann (Switzerland).
The topics of the various workshop groups
are:
• School concepts to promote the gifted
and talented: Gifted education within
regular classes, supplemental and
extra-school options (in collaboration)
• Unidentified talents:
Underachievement, gender aspects,
minorities and underserved students
• Transformation from potential to
high achievement: motivation,
volition, strategies and attitudes
• Validation of individual achievements:
a culture of recognition and
appreciation in schools
• Differentiated learning architectures
and environments; personalized
learning
• Promotion by mentors: mentoring
systems
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Besides these topics two special panels
are provided: One for heads of schools,
school authorities and policy makers and a
second one for the special aspects of talent
development at universities (honours
programmes and more).
The last Swiss Conference (2014) welcomed
more than 750 participants from all parts of
Switzerland, Germany and Austria as well
as international guests from the US up to
Russia.
The goals of the conference are a national
and international exchange of expertise
and experiences but also the collaboration
between teachers, specialists in gifted
education, researchers, school authorities
and policy makers.
We are happy to invite all the people who
are interested and involved in this domain.
The registration is opened with an early
bird registration and a group discount. The
conference language will be German (with
the exception of the American and Scottish
presentations that are held in English.
www.BegabungsfoerderungKongress.ch

One day-Convention
In November 2016 a one-day-convention
was held by the Network for Gifted
Education in cooperation with the LISSAAward (award for schools with successful
programmes in gifted education) in Olten.
The topic was “Creating learning tasks
to foster competencies – interrelation
to gifted education?” Presentators were
Albert Ziegler and Esther Brunner. In eight
workshops the participants got the chance
to learn about “good practices” of schools.
www.begabungsfoerderung.ch
New publication
The LISSA-Award in relation with the Swiss
Foundation for High Ability Children is
producing a new book including a DVD
with the topic “Begabung steigt auf”
(Giftedness rises). The meaning of the title
is: Gifted education reaches the school
level of secondary schools. The book will be
available in summer 2017.
www.hochbegabt.ch/lissa-preis

Study Programmes in Gifted Education
and Talent Development (CAS, DAS, MAS)
The annual study programmes (further
education for teachers) started at the
end of 2016. The School of Education of
Lucern offers studies at the level of the
Certificate of Advanced Studies; (CAS) in
cooperation with the Swiss Talent Centre
and the University of Northwestern
Switzerland that offers Certificate Studies
(CAS), Diploma Studies (DAS) and a Master
degree (MAS) in gifted education and talent
development that is accredited by the
National Board of Education of Switzerland
and follows the international requirements
of the Declaration of Bologna. Every year
about 30 certificates and between 10 and
12 master degrees of specialists in gifted
education and talent development are
awarded.
www.begabungsfoerderung-schweiz.ch
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USA
PAMELA CLINKENBEARD
Contact: clinkenp@uww.edu

in the past. The National Association for
Gifted Children in the U.S. (NAGC2) and The
Association for the Gifted (CEC-TAG3) are
working to help the states develop ESSA
plans that remove barriers and encourage
the development of gifted students.

American educators in general, including
those in gifted education, are working to
determine the implications for education
of the presidential election and the new
administration in Washington D.C. Gifted
education advocates were optimistic
about the December 2015 reauthorization
of the federal Elementary and Secondary
Education Act, called the “Every Student
Succeeds Act” (ESSA), because it included
some provisions for gifted students and
gifted teacher education. However, the
current Congress has removed most
federal regulations regarding ESSA, so
education will be even more individually
determined by each of the 50 states than

There is still plenty of national activity in
gifted education, however. The U.S. has
approximately 20 federal Javits gifted
program grants currently active that focus
research on serving students traditionally
underrepresented in gifted and talented
programs, particularly economically
disadvantaged, limited English proficient
(LEP), and disabled students4. The
federally-funded National Center for
Research on Gifted Education5 has
identified and is studying schools that have
been successful at finding and nurturing
underrepresented gifted students. The
American Psychological Association’s

Center for Gifted Education Policy6 has
produced a new document that will soon
be available on its website: Applying
the Top 20 Principles from Psychology
for PreK–12 Teaching and Learning to
Gifted Students. The Wallace Research
Symposium on Talent Development will
hold a conference in 2018 honoring the
100th anniversary of the birth of Prof. Julian
Stanley, creator of the talent search model.
Numerous university gifted centers and
scholarly interest groups based in national
associations continue to provide researchbased programs and support for gifted,
creative, and talented children and their
educators and parents.

2 https://www.nagc.org/
3 http://cectag.com/
4 https://www2.ed.gov/programs/javits/index.html
5 http://ncrge.uconn.edu/
6 http://www.apa.org/ed/schools/gifted/index.aspx
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What’s in a name?
DENISE YATES, GREAT BRITAIN

The rationale behind the charity
changing its name and the
opportunities this has given us for
supporting children with high learning
potential in the UK.
At second Board meeting we held fifty
years ago this year when we had been
established as The National Association
for Gifted Children, one of our Trustees
suggested that we might have made life
difficult for ourselves and the children
we wanted to support by using the word
‘gifted and talented’. How right they were.
At our Annual General Meeting on 27th
October 2012 at our Big Family Weekend in
Walsall in the West Midlands, The National
Association for Gifted Children (or NAGC as
we were by then more commonly called)
received unanimous approval from those
present to change our name to Potential
Plus UK and to begin our new journey with
the strapline Discover. Nurture. Succeed.
It had been a long road to get to our
new name; but with hindsight, it marked
a new chapter for the organisation and
yet one which retained our ethos and built
upon the work we had done in the past
to support children and young people,
parents and carers and professionals.
In this, the 50th year since we were
established, I wanted to record the reasons
behind our name change and my views
on why I thought that our replacement
of the term ‘gifted and talented’ with high
learning potential was so important. I say
‘my views’, but there have been so many
people over the years who are and have
been involved in putting together the
jigsaw which is our organisation. All of us
will have slightly different views or longer
experience with our work than I have and
I am interested in collecting as many of
these views as I can for our archives.
Therefore, if you have any experience
of being involved with NAGC or believe
that we have made a difference to you or
12

your family’s’ lives, wherever you are (and
we have many international members) I
would welcome an email from you via
amazingchildren@potentialplusuk.org
I was always taught that it is only by
understanding the past that we can learn
for the future. Over the past few years
we have had a small group of excellent
volunteers going through every set of
NAGC Trustee minutes since 1967; no
mean feat! That is why I know that the
first time the issue of the appropriateness
of the phrase, ‘gifted and talented’ was
raised was at the second meeting in that
year, fifty years ago. The meeting refers to a
document that a Trustee had written which
is now lost; but which I suspect would
make very interesting reading.
Our use of the phrase ‘gifted and talented’
and, by definition, our name had been
discussed over the years by members and
Trustees alike, but no decision had ever
been reached about what we should do
about it and so the conclusions were put
on one side and no action was taken in the
1970’s, 80’s, 90’s, 2000’s….
I joined the NAGC in 2005 and the discussion
was still being held. By then (if not before)
the term ‘gifted and talented’ had become
something of a stigma in the UK and a
guarantee to make life more difficult,
whether it was for the child or young
person in school, the parent at the school
gate or the teacher in the staff meeting.
Common comments we received included:
“We’re not sure why you exist, isn’t
everyone gifted?”
“We can’t support you, it would make us
look élitist”
“We don’t tell anyone we go to NAGC
activities, it’s too embarrassing” (parent)
Don’t get me wrong; I am extremely proud
of NAGC’s history and the work we do.
I believe that we have made a very real
difference to many thousands of peoples’
lives through the activities we run and the
support we give. We have been absolutely

at the centre of and instrumental in getting
support for children with high learning
potential on the national agenda in the
UK and we should shout this out from the
rooftops at every opportunity.
However, by the time we changed our
name we had long been of the conclusion
that what we were talking about and what
our government and its agencies meant
by gifted and talented were two separate
things; achievement and not ability.
Simply put, a highly able child, without the
right support, is not necessarily the child
who achieves the highest grades in school.
In addition, the child who is the highest
achiever is not necessarily the child who
has the highest ability. Whilst we would like
both to be true, ability and achievement
are not the same thing and should not be
treated as such.
However, to educate people about the
needs of our children and to change
attitudes in the UK about the gifted and
talented, we would have needed millions
of pounds for a campaign to remove some
of the prejudices which exist about those
who are our most able:
“It’s the result of being hothoused by rich,
pushy parents” (put a different way; are
you saying that poor people can’t be clever,
an issue I find laughable)
“It’s élitist” (shouldn’t we want the best for
all our children, including those with high
learning potential?)
“You must understand (said a Shadow
Minister at the time), if we maximised
gifted children’s potential, the average
child will be left further behind” (but
surely evidence shows that by supporting
those with high learning potential, every
child achieves more. Surely we shouldn’t be
narrowing the gaps but raising attainment
for all)
Steve Ramsden, a former chairman of the
NAGC compared our situation to that of
Scope’s a few years back. As the Spastics
Society, they had placed in peoples’
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minds a different view of the people they
supported and their capabilities than the
reality. His view, which I share, is that gifted
and talented children (and therefore, The
National Association for Gifted Children)
are often placed in the same situation.
Think of the words used to describe our
children – geek, egghead, nerd, clever
clogs. Society does not understand why
they need support (“They will succeed
anyway, won’t they?”) at best, and at worst
they are ridiculed for their achievements;
bullied at school and worse.
On the subject of the phrase, ‘gifted and
talented’, the views of the membership were
split. However, the most popular opening
line from parents using the Information
and Advice Service was: “I don’t think my
child is gifted but....” with an explanation
of their child doing wonderful things which
should be celebrated and not hidden.
The question we had to answer was “Do
we want more children to be supported so
that their high potential is maximised or
do we want to put people off before they
find out our views so that they will not
put their head above the parapet or even
recognise that some of the characteristics
that their children are exhibiting could be
because they are intelligent?“
For us, the term high learning potential
clearly showed that these children have the
potential to achieve but that without such
things as hard work, motivation, resilience
and parental support that potential may
not be fully realised.
Parallel to our discussions at the time was
the international debate being held about
what is meant by ‘gifted and talented’.
NAGC in the USA (no relation) was seeking
to come to grips with whether the term
‘talent development’ should be used; our
Government then ‘abolished’ the use of the
term ‘Gifted and Talented’ in favour of more
able or academically more able (but as we
know, ability does not necessarily equal
attainment) and others were starting to
join the debate.
We had been looking at the whole issue for
a number of years. Our view then, as now,
is that Gifted and Talented is the beginning
of the journey, the issue which can help
kickstart the process but not the end. We
started to ask questions such as:
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How do you know you can (for
example) play a violin unless you are
given the chance to pick one up?
Why do many gifted children fear
failure and may pick easier work so
they can succeed?
Why do many gifted children
underachieve and what does their
success mean?
We gave the Trustees a Carol Dwek book
to read one Christmas and invited one of
her chief proponents in this country, Barry
Hymer to speak to parents at one of our Big
Family Weekends. 99% of parents thought
he was good or excellent. Over the years,
we have invited a number of such gurus in
this field for parents to listen to their views
and all of these people; along with our very
practical experience working with families,
helped to shape our approach.
The end result of this, as you already
know, was our adoption of the term ‘high
learning potential’ and our mission, if you
like, to ensure that everyone in this country
understands what we are talking about.
The logical conclusion was then to change
our name. Although it is clear; feedback
from parents and other stakeholders said
that it didn’t describe our philosophy
or approach; it was old-fashioned and
‘clunky’ and it felt exclusive, not inclusive,
particularly for lower income families.
Over the years, hundreds of different
approaches have been suggested; followed
and worked on, only to fall down by the
wayside. Some of the ones which stick in
my mind include:
The time we ‘locked’ members,
Trustees and staff in a room until they
came up with the ‘answer’. Enigma
was the preferred option but people
felt they didn’t know what we did
(even though many of our children are
enigmas)
The time we asked a PR company to
brainstorm names in their lunch hour
(I still have their list somewhere, Tall
Poppies being the preferred option as
I recall)
We have looked at Latin and Greek
words for our names (if Mensa can do
it, we thought ...)
We have studied the list of
organisations registered with

the Charities Commission and at
Companies House for inspiration
We had even abbreviated our name
to NAGC
I could go on. From all this work, I came to
several conclusions:
In an organisation such as ours, if we
had 100 names to choose from, we
would have 1000 views on them and
100000 different suggestions!
No name is perfect; like many of our
children we had been looking for
perfect and we were prevaricating
We needed to accept one which was
as close a fit as possible; which didn’t
turn people off and which helped
us with our cause on different levels’
publicity, fundraising, recruitment,
profile raising.
The resulting name (for the history books!)
came about because it is actually what we
say to parents and carers when we talk to
them.
“What our children need is (High)
Potential + opportunities, hard work,
aspiration, motivation, resilience, parents
and professional support”...
... bit of a long name that, though, which is
why we shortened it to Potential Plus UK
Finding the right strapline was actually
more ambitious in the end. We wanted to
encapsulate everything we did and to stress
the importance of parental involvement in
the process. As you might imagine, our
strapline ran to three lines long! Not catchy
then. Our challenge was to get it down to
three words which told you what we did
and inspired. We failed miserably.
However, one of our Board members at the
time was the Managing Director of Capita
Education. We gave Capita our ‘issue’ and
they took our ‘brand essence’ from our
website, from our strategy and from our
approach to our work and turned it into
three words:
Discover. Nurture. Succeed.
Wow; it’s what we do! Now why couldn’t
we have done that!
>>> next page
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And there it is; my version of why we
formally launched our new name on
February 4th 2013.
Since then, we have worked so hard
to get support for children with high
learning potential into the national
consciousness. This had been made easier
by the enthusiasm with which parents have
adopted the term high learning potential. I
remember being at an event a few years
back where parents were talking about
having a ‘hlp’ child. The world moves on!
We have had schools rename their gifted
and talented programmes and we have
seen a school which calls itself the ‘high
learning potential school’. The phrase has
even appeared on a popular detective
series to explain the characteristics of
a murder victim! It would be great to
embed the phrase into the Oxford English
Dictionary in a way which people can easily
understand.
So what’s in a name? On one level, the words
we use to explain what our children do and
who they are, are not important. What
is important are their characteristics and
what they need to help them to maximise
their potential. Yet on another level, words
are powerful. The wrong words can isolate
or discriminate or bully an individual and
that is not right for any child, not least the
ones we are there to support.
In May 2017 we will have been a formal
organisation for fifty years. My hope is that
the decision to change our name will help
us to continue supporting children with
high learning potential and their parents
for the next fifty years and beyond.
Denise Yates is Chief Executive
of Potential Plus UK
Conatct: denise.yates@potentialplusuk.org
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Grade Skipping – why it can be a
positive or a negative experience
ANNETTE HEINBOKEL, GERMANY

Most of the readers of ECHA News will know
about this or even have some experience:
an educational method that may work well
in one country may work badly or not at all
in another one with different educational
attitudes, history, philosophy or for other
reasons ..., and the other way round as well,
of course.
I have always wondered why in England
experiences with grade skipping had more
negative results, whereas in Germany
schools, the parents of grade skippers and
the children and also adults themselves
reported positive experiences, negative
experiences being the exception.
Joan Freeman conducted a comparative UK
study of 210 children from 1974 (Freeman,
1979) until 2009 (Freeman 1979; 1991;
2001; 2010). Of the 210 pupils, 70 had been
identified as gifted by their parents who
joined the National Association for Gifted
Children (UK). Each was given two matched
controls to form a trio in the same class.
The first control was a child of measured
identical ability but whose parents were
not members of the NAGC, and the second
control was taken at random.

would do it again if circumstances were the
same. Some of them were definitely happy,
they felt they had finally ‘arrived’ in the peer
group they fitted into (Heinbokel 2016).
The rest were not negative about skipping,
sometimes circumstances had been
difficult. To give an example: some children
skipped during the war years, even in
difficult times like that children can be
bored at school. At the same time there
were children who had been refugees and
not attended school for several years, or
there had been no school because the
buildings had been bombed or turned
into hospitals for injured soldiers. Therefore
there were many children who were too
old for the class they found themselves in,
and they clashed socially and emotionally
with gifted children who were very young
in that same class.

In Freeman’s sample 17 pupils (8 per cent
of the sample) had either skipped a grade
or were particularly young because they
had started school early. When interviewed
as adults, all but one of them said their
advancement had not been positive for
them in the long run (Freeman 2001, p. 216).

From the 80s onwards, when grade
skipping in Germany increased, the process
had quite often been handled the wrong
way by the adults, usually the teachers,
because of a lack of knowledge. At that
time there was hardly any German literature
on giftedness, let alone on acceleration.
One of the men who skipped in primary
school in the 80s was extremely unlucky:
The adults responsible for him – parents,
kindergarten, primary school and grammar
school teachers – almost always managed
to take the wrong one of two decisions.
He had to change schools several times
because of being bullied and repeated a
year twice. Even he does not disapprove of
grade skipping in general, he had a list of
conditions to make it a success.

*************
In 2012 I sent questionnaires to adults in
Germany who had skipped a grade. 64
women and 51 men were found, born
between 1917 and 1987 (19 questionnaires
of the women and 10 of the men date back
to the 1990 when I did my first study on
grade skipping). 89 per cent of the women
and 80 per cent of the men said they were
satisfied with the decision to skip and

Teachers had little knowledge of giftedness,
it had not been part of their studies or of
in-service training. There could be a very
negative attitude towards gifted children
and their parents who were thought to
be élitist, wanting ‘something better’ for
their child, so teachers felt they had to put
children said to be gifted in their place,
as they were unable to do that with the
parents.
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England

Germany

The English children were mostly skipped
in the early 70s.

Most of the German children in the sample
skipped from 1985 and later.

43 per cent of the children attended
private schools (the national average was
6 per cent at the time).

None of the children attended a private
school.

The private schools were highly selective,
that means standards were probably
higher than at state schools.

The schools were ordinary state schools
and not selective.

Parents expected grades to go down after
Parents as well as teachers still expected
very high achievement of the children after skipping. Many of the children had been
unhappy before skipping, parents wanted
skipping, showing in their grades.
them to be more content with learning.
Grades were of less importance to them.
All the children were tested, so it is known
how gifted they were.

Almost none of the children were tested, it
is only known that they skipped a grade.

None of the children were involved in the
decision, Freeman specifically checked on
that (Freeman 1991, p. 187).

All the children were involved in the
decision, although the parents probably
influenced the decision as far as both,
skipping or not skipping, were concerned.

The parents tended to believe in the
expertise of the teachers, whether it
concerned acceleration or not.

Parents were sceptical as far as the
expertise of teachers in regard of
giftedness were concerned.

Parents and teachers of the gifted were
often aiming for the children to go to
Oxford or Cambridge, which requires
excellent grades.

There are no universities in Germany
that compare to ‘Oxbridge’, although the
youngsters needed excellent grades to
study some subjects, e.g. medicine.

What is lacking in my study is a comparison
group, adults who had been eligible for
skipping but either had not wanted to
skip or the schools had prevented them
to do so.
So why were adult accelerants in England
negative about acceleration, and adults in
Germany positive? (see above)
The two most important reasons in my
opinion why the adults in England were
negative about the experience: the children
– sometimes even the parents – had rarely
or not at all been involved in the decision
to skip, and expectations concerning their
achievement after skipping seem to have
been still very high.

who every now and then would disappear
for a while with a nervous breakdown”
(Macintyre 2008). - The experiment was
abandoned when Brown left school.
In the late 60s Robin attended a primary
school for boys in the south of England.
Robin was the first child in that family,
the parents knew he was very bright and
thought he’d be better off at a private
school. The family became members of
the NAGC in 1967, the same year it was
founded (see article by Denise Yates in this
issue of ECHA News). At the start they had
little knowledge how the primary school
they had chosen functioned. When Robin
was six he was in the same class with eight
year olds, and he was not happy with the
situation. At that school, one year’s worth
of learning was crammed into one term.
At the end there were tests, and those who
passed them – gifted boys – went on to
the next term, whereas the others repeated
the term until they, too, succeeded. Neither
the parents nor Robin were involved in
the decision to move fast through the
system. When the parents discussed the
situation and their son’s unhappiness with
the headmaster, he said, that other private
schools like his had the same system. The
parents decided to find another school
for Robin. He is now in his 50s and still
remembers his first years at school as a very
negative experience (private information).

Two British examples:
In the early 60s when Gordon Brown
(former British Prime Minister) was ten,
he became part of an acceleration project
in Scotland (Macintyre 2008). As a result
of IQ-tests (IQ 130+) he, together with 35
other children, was sent to a special class
at Kirkaldy High School, at the time one
of the best secondary schools in Scotland.
Although being two years younger than
the children in the parallel classes, they
were expected to be high achievers.
Some thrived under this pressure, some
floundered, some suffered.
Brown was academically successful. He
went to university at 16 and was elected
Rector of the University of Edinburgh when
still a student. However, emotionally he
resented the experience of being used as
a guinea pig. As a teenager he had “more
problems than I had years …. I watched
each year as one or two of my friends
would fail under the strain. I saw one girl

As a large part of the children in Freeman’s
study attended private schools at about
the same time as Robin, what if some
of those schools functioned on the same
principles as his school?
Of the children in the German study, none
attended a private school.
In Germany until the 1980s, grade skipping
had always been possible, but had also
been extremely rare. Figures increased
after the 1985 World Conference on
Gifted and Talented Children in Hamburg,
when giftedness became a subject hotly
discussed in all the media. It was discusses
as a political question – either for or against
élitism (again see Denise Yates article) –
not as an educational one. Enrichment for
gifted children was next to non existent
>>> next page
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at the time, so acceleration was the only
way out for a deeply bored and therefore
unhappy child. The decision was not easy
for the parents, they usually took this step
only when there was no other solution.
In the early 90s parents were asked about
their experience with grade skipping, 103
answered a questionnaire. The majority
had decided in favour of skipping, because
their children had been deeply unhappy at
school due to a severe lack of challenge. In
Germany, children start school at six. If the
abilities and the motivation to learn were
taken into account, many (gifted) children
in this study were sent to school too late,
so grade skipping may have meant that a
mistake about school entry was corrected
by skipping during the first two years at
school. More than a third of the children
showed behavioural disorders before
skipping: there were real or imagined
illnesses, withdrawal and depression,
aggressive behaviour towards others and
self harm, refusal to achieve or to attend
school at all. Some of the symptoms were
more prominent than others, sometimes
the children showed more than one of
them (Heinbokel 2004, see article by Petra
Leinigen, this issue of ECHA News)).
In Germany teachers may suggest
acceleration, but the decision to skip is
then entirely up to the parents. Parents
will of course influence their children,
the same way they will influence them to
eat fruit and vegetables, do sports and
spend less time on the computer. If it is
suggested by the parents themselves – and
sometimes even by the children: ‘Why can’t
I be with my friend in the higher grade?’ –,
teachers may permit it or not. What does
not happen: that a child is skipped without
the consent of the parents and if they are
wise, without the consent of the child.
What may be different with German
parents: Most of the grade skipping takes
place in primary school, and parents of
grade skippers don’t take grades and
achievement too seriously at that age. They
want their children to be more satisfied
with learning. Of course most of them
want their children to achieve, pass their
A-levels and hopefully go to university, but
that is far in the future. One little girl had
skipped first grade and was happy to be
with her kindergarten friends again. She
did not work hard for school. Her grades
16
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were Cs, and her parents were content:
She skipped a year, so they felt Cs were
good for her and for them. The teacher was
unhappy because she saw that the girl was
not trying hard and pushed her. When the
girl told her parents they said: “Tell her you
don’t want to skip again.” If she had been
at the top of the class again after skipping,
the adults would have had to think about
the next step. The girl told he teacher, who
then let her be.
In Germany, parents and children, for
whom high achievement visible in
excellent grades are very important, will
rarely suggest skipping nor accept an offer
by the schools.
What is similar in both studies, although
they are so different in many aspects: In
Freeman’s study, of the members of the
NAGC 30 per cent of the mothers were
teachers, in 13 per cent of the families both
parents were teachers (Freeman 1979). – In
my study 28 per cent of the mothers and 11
per cent of the fathers were teachers. The
most likely reason in Germany: If schools
disagreed with grade skipping in general
and with that child in particular, they often
told parents: “I disagree with acceleration,
therefore I will prevent it at my school.”
Even if a child had straight As, schools
often claimed the child was socially too
immature. Headteachers also claimed: “It’s
not possible.” “It’s not possible in this year.”
Teachers knew the law, so they could not
be stopped by the last two reasons. Besides
the parents, being teachers, were confident
they would be able to help their child to
catch up if there were gaps in learning, and
even help if there were social problems. On
the other hand the children’s teachers were
confident the parents would be able to
support the child in every respect, so there
was less resistance against skipping.

children. At one of the schools I taught
at we offered enrichment (pull-out for up
to two periods a week) as well as grade
skipping. During the seven years the
programme was in place, more than 300
children took part in enrichment, whereas
6 skipped a grade (Heinbokel 2006).
Annette Heinbokel, PhD, Dipl. Paed.
is a retired teacher, founding member of the
German Association for Gifted Children
and editor of ECHA News.
Contact: annette.heinbokel@swbmail.de
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What is different: In England home
schooling is possible, in Germany it is strictly
forbidden. So if there is a lack of challenge
through enrichment, acceleration is the
only option.
What I agree with: if a school has an
enrichment programme that works well
and is sufficient for the gifted children,
acceleration is less necessary, but not quite
superfluous. And enrichment will always
be more popular than acceleration. It’s
less drastic and can be offered to far more
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A reply to Annette Heinbokel on acceleration

JOAN FREEMAN

My thanks to Annette for her careful and
well considered deliberation comparing
my research with her own with regard
to feelings about acceleration. It is a
pleasure to read her listed comparisons,
which as far as my work is concerned
are entirely correct. Her German-British
overview is especially important in our
ECHA international context.
Yet to me, although the comparisons are
so interesting and thought provoking, they
are not strong enough to be considered as
solid evidence − as I would expect Annette
to agree. And from a scientific research
point of view, there are strong reasons
against directly comparing the results of
these two studies. These are my four main
points:
1. The samples of the German and UK
studies were very different, regardless
of size. Essentially, the Germans were
accelerated adults dipping back into
their childhood memories. There were
no matched controls with which to make
any comparisons even within the German
context. Each individual could be described
as a case-study and the conclusions were
drawn from the overview. The British study,
though, had been set up for comparisons
(Freeman, 2010). Each of the 70 identified
gifted children (aged 5-14) had two control
children forming a trio (n=201). As the
children grew up, comparisons were
regularly made within the trios, across the
whole sample and individuals.
By holding steady so many of the influences
in each of the trio’s lives, notably basic
education, gender, age and socio-economic
status, the effects of advancement could
be isolated more effectively. Although the
German adults said they were so much
happier because of their advancement,
it may be that the non-advanced equally
gifted German children were just as happy.

2. Alas, frailty of memory afflicts all
biographical investigations, clearly seen
in my long study. All my innumerable
interviews over the decades with parents,
teachers and children were audio-recorded.
There could be no argument over what
happened long ago and a youngster’s
feelings at the time. Personality also made
a big difference to how circumstances were
perceived and remembered.
For example, one woman who had reached
Oxford University at the age of 16, told me
many years later that university had been
such a happy time of her life. But she had
been recorded as a student saying she
was without friends and very unhappy. I
never pointed out such discrepancies to
the subjects, but I did note them.
3. Whereas the German sample were
accelerated within unselected education,
about a third of the UK sample were at
academically selective schools, being fasttracked in the competition for high-level
universities. Simply by gaining entry to
the high standards and expectations of
such schools the pupils had already been
advanced. So, their further acceleration
would have been much more challenging
than advancement for a gifted child in a
normal all-comers school. They took it very
seriously too − the stakes were high.
4. Possibly there were cultural differences in
attitudes in the experiences of acceleration
between the two countries, though I
hesitate to distinguish them as I am skating
on thin ice! In the UK, we are encouraged
to be modest in achievement, a sort of “Oh
no, that was just good luck and teamwork”.
Maybe they do that in Germany too.
Annette touches on this in her words on
Gordon Brown, the once prime-minister
unhappily accelerated at school and
university. Particularly as he is Scottish and
the son of a vicar, modesty in achievement
is expected. I do not see these UK attitudes
as having changed since I started my
research in 1974, and conceivably they
have the effect of preventing pupils from
expressing pleasure in their advancement.

In a recent cross European survey of
educators’ attitudes towards gifted pupils,
Javier Tourón and I found that acceleration
in the form of grade-skipping was unusual
(Tourón & Freeman, 2017). Sometimes,
though, it was acceptable to skip a
course, and some teachers supported an
accelerated learning pace. There were
very few regulations or recommendations
on acceleration from local or national
education authorities.
We found that despite regional variation
there was a European outlook which was
distinct from other parts of the world (eg:
Freeman, 2015). Notably, education for the
gifted was provided far more by enrichment
than acceleration. That evidence has made
me suspect that if German and British
research were coordinated, it would
actually show little difference in attitudes
on acceleration.
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News from the European Talent Support Network (ETSN)
ALBERT ZIEGLER, GERMANY
CSILLA FUSZEK, HUNGARY

In future the European Talent Support
Network of the ECHA will report regularly
about its latest activities. In this issue we
will give a brief summary of the Talent
Support Network development between
2014 until today
The Qualification Committee elected by
the ECHA General Assembly in 2014 and
led by Lianne Hoogeveen (Netherlands)
published the first call to be a European
Talent Centre in 2015.
In the same year 14 applications
from 13 European countries (Austria
(2 centres), Belgium, Czech Republic,
Germany, Hungary, Ireland, Italy,
Lithuania, the Netherlands, Slovakia,
Slovenia, Switzerland and Turkey) were
qualified by the Committee to become
the first European Talent Centres.
In 2016 five more Talent Centres were
qualified: 3 from Denmark, Greece and
Germany and 2 Associated Centres from
India and Peru. So by the beginning of
2017 the Network had 19 Talent Centres
in 17 countries.
In December 2015 the Network
published the first Call to be a European
or Associated European Talent Point.
During 2016 nearly 300 Talent Points
from 38 countries from all over the
world joined the Network. Summaries
and contact persons of Talent Centres
and Talent Points can be found on the
maps here: http://www.echa.info/highability-in-europe.)
After the Summit of Gifted and
Talented Students in 2016 in Vienna
a Youth Platform of the Network was
formed by talented young people
between the ages of 14 and 30
nominated by the organisations
participating in the Network. In October
2016 Armin V. Fabian (Romania) was
elected as the representative of the
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Albert Ziegler, ETSN Chairman

Youth Platform. The second Youth
Platform Summit was held in Budapest
(29 March - 2 April 2017; see this issue
of ECHA News) organised by the Youth
Platform Council and the European
Talent Centre – Budapest. Participants
are nominated by the Talent Centres
according to specific criteria. Indeed,
an astonishing 63 students from 16
countries have been registered to
participate in the summit. This fact
definitely shows a great interest of
the youngsters in gifted education
and in the Network itself. In October
2016 a Network Council was elected to
represent the Network and coordinate
Network cooperation. Albert Ziegler
(Germany) will be the Chairman, Csilla
Fusek (Hungary) the Secretary, Colm
O´Reilly (Ireland) the Treasurer. The
Council is completed by Antonios
Apostolou (Greece) and Mojca Jurisevic
(Slovenia).
The ETSN has its own facebook group
with currently 400 members. Please, feel
free to join.
In its first meetings the Network Council
drafted its own constitution which will
be submitted for the vote to the General
Assembly of ECHA.

Csilla Fuszek, ETSN Secretary

The Network Council decided on an
Ethical Code.
The ETSN will soon launch its own
homepage. Colm O`Reilly and his Irish
team are taking care of it.
Antonios Apostolou designs a
Newsletter for the ETSN.
The registration of the ETSN as a
charitable association in a country
is currently one of the main aims of
the ETSN Council. Several options are
considered.
The next call to be a European Talent
Point will be published at the beginning
of April 2017 on the new webpage of
the Network.
Albert Ziegler is Secretary General of the
International Research Association for Talent
Development and Excellence (IRATDE),
Vice-President of the European Council for
High Ability (ECHA) and Chairman of the
European Talent Support Network (ETSN)
Contact: albert.ziegler@fau.de
Csilla Fuszek is coordinator of the ETSN,
secretary of the Network Council and contact
person of the Talent Support Network
Conatct: qualification@echa.info
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Effects of Grade Skipping on the Achievement and the
Health of Children
PETRA LEINIGEN, GERMANY

Worldwide hardly any form of promotion
of giftedness is more contested than
acceleration. Although there has been
extensive research concerning the
positive effects (Colangelo / Assouline
2004; Assouline 2015; Heinbokel 2012),
disapproving attitudes and opinions
of teachers, educators and also parents
prevail tenaciously. Enrichment is a far
more popular option than acceleration.
In Germany grade skipping, regulated by
school statutes in all the states and every
type of school, is often possible in the
middle of the school year and has been
successfully executed for decades. Because
of that some counsellors have considerable
experience with how to deal with pupils
that have a fast way of learning.

Graph 1 Problems mentioned most often before skipping (more than one answer possible)

In 2015 I was interested in the effects
of early entry into school and/or grade
skipping, with the focus on school and
health aspects of the pupils and their
families.
As basis for the research some branches of
the German Association for Gifted Children
(DGhK) sent a questionnaire to their
members. How did children feel before
and after early entry into school and grade
skipping, and what effects did that have
on the family, the school and the child her/
himself?
In this study 71 parents answered the
questionnaire. 35 children entered school
early, of these 31 also skipped a grade,
usually in the first two years at school. That
means 36 skipped only a grade. The number
of children who entered school early and
skipped a grade shortly afterwards is
surprising. The majority skipped a grade in
primary school. It also happened in higher
grades and in secondary school, but their
numbers were significantly less.
As for the question for school and health
problems, before skipping the parents
had noticed that 61 out of 71 children

Graph 2 After acceleration the picture was different, problems with schooling were
(more than one answer possible)
had problems; 66 had school problems,
52 children had health problems. Only 10
children had no problems at all.

that there might be a connection between
them and the child’s lack of challenge at
school.

The health problems the parents mentioned
− next to head and stomach aches − were
aggression, sleeping problems, nail biting
and tics. In some cases they had become
so severe that the children were prevented
from attending school. In the questionnaire
the parents were given a list of possible
problems, some were surprised that
respiratory problems and bedwetting were
also on the list. It had not occurred to them

After grade skipping only three children
continued having health problems. In
the other cases the symptoms had either
completely disappeared or had been so
alleviated that the child was able to attend
school again. Besides the children were
far more balanced and motivated than
before skipping. On three questionnaires
it said ‚spontaneous healing’ after skipping
a grade.
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Even if the results seem to be clear, as
shown in the graphs, they do not mean that
early entry into school or grade skipping
are a panacea for every gifted child.
The results show, though, that with few
exceptions acceleration for the children
described here improved their situation in
school and their health. Just three children
returned to their old class after skipping
and none of the early entry children left
primary school again during the three
months while they had to find their footing.
That means these results are opposed to
the general opinion of many teachers and
educators that grade skipping is dangerous
and not a good way to lead gifted and
motivated pupils out of underachievement.
But hardly a gifted, unchallenged child will
remain highly willing to achieve and be
motivated. It is more likely that she / he
will endure the days in school, more or less
bored, without showing her / his potential
and avoid challenges.
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One of the changes parents described after
skipping was that most of all their child
had learned to learn. In my opinion that
is one of the most important effects of
acceleration. The children learn to handle a
challenge they had never had to cope with
before. Within a short time they have to
acquire learning techniques they will need
all their lives. As university students they
must be able to organize and to structure
their learning. If they did not learn that
as pupils, as adults they will lack an
important competence. So it’s not just the
improvement of their health and school
situation that is accompanied by grade
skipping, but acceleration has important
effects on the rest of their lives as pupils.
To refuse acceleration does not necessarily
mean not to make a mistake, but even
a decision against grade skipping is a
decision with consequences.

I thank all the parents that supported me
with this study. In many discussions and
mails I was made aware how important
their participation in this study was.
Petra Leinigen is ECHA coach and
does counselling by phone for the German
Association for Gifted Children
Contact: oldenburg@dghk-nds-hb.de
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